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As we continue our commitment to providing an accessible, high-quality education for all
students, I am pleased to introduce Rhode Island’s Blueprint and Strategic Plan for Differently-
Abled Students’ Success. With this Blueprint and Strategic Plan, the Rhode Island Department
of Education sets out a new and bold vision for the education of our differently-abled students;
one that promises not just an inclusive education, but one that ensures all students are
rightfully present. This effort represents a pivotal step forward in our mission to ensure that
every student—regardless of race, gender, socioeconomic status, and/or disability category—
experiences a robust and equitable education founded on high expectations that are designed
to promote self-determination. RIDE is dedicated to implementing this vision with integrity over
the next five years.

Special education is not just a segment of our education system; it is a cornerstone of our
commitment to preparing all children for positive life outcomes. We aspire to an educational
system that holds high expectations for all students, is responsive to students’ individual needs,
and pushes the boundaries of imagination and innovation to create better learning conditions
for students and educators. We recognize that each student holds unique strengths and
potential, and it is our shared responsibility at all levels of the Rhode Island’s educational
system to provide the responsive instruction and support necessary for students to thrive in
their education and in lives beyond schooling.

This Blueprint and Strategic Plan is crafted with the input of key stakeholders including
educators, administrators, parents, advocacy organizations, community leaders, and students.
It embodies our shared vision for a more inclusive, responsive, and effective education system
for our state’s differently abled students—one that ensures they are rightfully present. Our goals
are comprehensive and guided by five guiding principles developed with a foundation in equity
in opportunities, resources, and access for differently abled students.

Every child deserves to learn in a welcoming environment where they are nurtured, supported,
and pushed to reach their greatest potential. In Rhode Island, our goal is to support districts,
schools, educators, and families in providing equitable, high-quality educational experiences to
all students. To make those experiences truly accessible for all, our vision must include helping
schools develop effective strategies to meet the needs of differently abled students.

As we move forward with this Strategic Plan, we are dedicated to a belief in the limitless
potential of every student. Together, we will work to build an education system that not only
meets the needs of our students but also celebrates their diverse abilities and aspirations. I
extend my deepest gratitude to everyone who has contributed to the development of this plan.
Your dedication and insight have been invaluable. With your continued support, we will
advance our mission to provide a high-quality, inclusive education for all students in Rhode
Island.

Commissioner’s Statement
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ANGELICA 
INFANTE-GREEN

Rhode Island Commissioner of
 Elementary and Secondary Education
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Introduction
Rhode Island’s Blueprint and Strategic Plan
provides direction for state and local leaders to
act on their shared commitment to and collective
vision for the success of differently-abled
students.* The plan is grounded in extensive
research and developed through a collaborative
process involving a diverse group of stakeholders.
This work aims to improve the support systems,
instruction, and outcomes for Rhode Island’s
differently-abled students who receive special
education services. Using the Blueprint and
Strategic Plan as a guiding force, the Rhode
Island Department of Education (RIDE) aims to
create a more fundamentally integrated and
comprehensive educational system with high
expectations and expansive opportunities for all
differently-abled students—one that prepares
them for success in education and life. 
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OVERVIEW

Vision

Goals

Principles

Strategies

Actions

This figure outlines the structure of the DAS
Strategic Plan, including the vision, the
guiding principles, the seven goals, and their
associated strategies and actions.

Rhode Island has had success in implementing special education requirements
consistent with the Individuals with Disabilities Education Act (IDEA) and often goes
beyond its requirements. To continue to reach beyond compliance-driven inclusion,
this Blueprint and Strategic Plan encourages a mindset shift to Rightful Presence,
ensuring differently-abled students truly belong in and have access to all school has to
offer. 

Rightful Presence is an educational approach that encourages the co-creation of a
learning environment that fosters a culture of true belonging for students, families, and
educators. This can be particularly meaningful for those who have been historically
disenfranchised and marginalized based on perceived identities, such as race, culture,
language, gender, and ability. Rightful Presence means more than just being included;
Rightful Presence requires viewing all aspects of education through a justice-oriented
lens to redesign and transform school ecosystems so all students can thrive and grow.
Each component of this Blueprint and Strategic Plan was crafted with Rightful
Presence at the core; it asks leaders, educators, families, and students to work together
to critically assess existing policies and practices for existing barriers to access and
areas suited for improved student support, such that all members of our Rhode Island
education system are rightfully present. 

A Mindset Shift to Rightful Presence
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Twenty percent of Rhode Island’s students are classified as differently-abled, and
they are an integral part of our state’s educational system—not a population
apart. This plan describes the driving vision and principles, and goals; sets out the
process of development; provides an overview of Rhode Island’s differently-abled
students; and details the goals, strategies, and actions to be implemented over the
next five years. With this Strategic Plan, the RIDE commits to investing in the
success of differently-abled students in all environments with respect to their
individual needs, skills, and capabilities. 

Call to Action
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Vision

Principles

Goals

Our Vision
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In the state of Rhode Island, differently-

abled students—regardless of race, gender,

language, socioeconomic status, and/or

disability category—experience an

equitable education founded on a culture of

Rightful Presence and high expectations

that are designed to promote self-

determination. Differently-abled students

engage in a rigorous curriculum with

individualized support ensuring they make

significant academic, social, emotional,

functional, and behavioral progress to

thrive in their educational experiences and

in their desired postsecondary education,

careers, and life opportunities.
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Guiding Principles

PRINCIPLES

These five guiding principles are critical
characteristics for a system that enables
continuous improvement for differently-
abled students at all levels of education. The
state and the districts and schools will use
these principles as a foundation when they
analyze or design system-wide policies,
programs, and practices to continuously
improve outcomes for differently-abled
students and all students.

Vision

Principles

Goals

Differently Abled Students is the terminology
used by the Rhode Island Department of
Education for students receiving special
education services under IDEA. For Rhode
Island, the choice to use the term differently-
abled students is purposeful, reflecting a
decision to use asset-based language and
demonstrate commitment to confronting
and eliminating biases about abilities, while
shifting the expectations that educators and
communities have about student opportunity
and achievement. There are currently more
than 26,000 Rhode Island students who have
been identified as differently-abled.

Differently-Abled Students
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Guiding Principles

An asset-oriented system embraces expectations and
approaches that value, respect, engage, and sustain

differently-abled students.

Principle 1:

A high-quality instructional system (including curriculum,
instruction, materials, assessments, and professional

learning) provides access to inclusive, rigorous standards-
aligned academic and nonacademic learning

opportunities and empowers students.

Principle 2:

A student-, family-, and community-centered system
maximizes the assets of students, families, communities,

and schools so that differently-abled students reach their
full potential.

Principle 3:

A research- and data-informed system holds all
education professionals responsible for continuously

strengthening the education of differently-abled
students.

Principle 4:

 An equitable, coherent, and nimble system aligns policies,
resources, and practices to increase achievement of

differently-abled students.

Principle 5:
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Vision

Principles

Goals

This Blueprint and Strategic Plan
sets out seven goals developed to
drive the improvement of
educational outcomes and
success of Rhode Island’s
differently-abled students. RIDE
worked closely with internal and
external experts in an iterative,
collaborative process to develop
goals that center equity in
opportunity and access, while
reaching beyond inclusion toward
ensuring Rightful Presence for
differently-abled students. 

Introduction
of Goals
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Overview of Goals
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Each goal contains a set of evidence-based strategies with clear action steps that
RIDE will implement over the next five years. 

Goal 7

Goal 6

Goal 5Goal 3

Goal 2

Goal 1

Goals for 
DAS Success

7

Promote the use of
data-based

instructional 
decisions and a

multi-tiered system
of supports.

Provide social
emotional learning

to support 
a culture of Rightful

Presence.

Ensure a
seamless

secondary/
post-school
transition.

Establish a fully
aligned, consistent

early childhood 
experience for

differently-abled
students.

Enhance the
effectiveness of
family, school, 

and community
partnerships.

Goal 4

Guiding Principles

Vision for DAS Success

Center belonging
to ensure an

instruction system
that has Rightful
Presence as its

foundation.

Implement high-
quality curriculum

materials and 
instruction for

differently-abled
students.
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Timeline, Process, &
Implementation

Over the course of several years, RIDE has worked closely with groups
of diverse stakeholders to develop a vision and align on principles that
are at the core of the Blueprint and Strategic Plan for differently-
abled students. The work began in 2021 and, following a pause, was
resumed with renewed commitment, refreshed stakeholder groups,
and deepened research. The first implementation of the Blueprint and
Strategic Plan is targeted to begin in the 2025-2026 school year.
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Building on work
from 2021

Stakeholder and
expert
engagement

Overarching
principles
developed 

2024
Phase 2

2024
Phase 3

2025
Phase 4

Development of
strategies and
actions for each
seven goals

Revision of
documents based
on stakeholder
feedback

Final revisions
and
implementation
planning 

Documents
published,
communicated,
and disseminated

2024
Phase 1

Ongoing
academic
research and
internal expert
engagement

Seven goals
developed under
the guiding
principles

Development Timeline
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Timeline, Process, &
Implementation

Students
Parents &
Families

RIDE
Stakeholder

Groups

Special
Education
Directors

Educators
Higher

Education
Institutions

Advocacy
Organizations

RIDE initiated a multilevel
and iterative process of
stakeholder engagement to
develop the Blueprint and
Strategic Plan. Over several
years, RIDE worked with
representatives from
classroom settings, families,
students, advocacy
organizations, and more to
make sure that their voices,
values, and competencies
shaped this work. Through
more than 11 sessions, the
groups met and worked to
shape the Blueprint and
Strategic Plan. As part of 

Stakeholder Engagement

implementation planning, RIDE also held four regional meetings with
education leaders and special education directors from across the state.
These meetings initiated collaboration between RIDE and districts;
stakeholders were able to review the Blueprint & Strategic Plan and shared
areas of alignment with their existing work and potential challenges. 
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Timeline, Process, &
Implementation
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Stakeholder Feedback
Rhode Island specific community
and expert stakeholders. 

National Strategies
DAS specific initiatives and
best practices from other
states and national
organizations

Academic Research
Research review of
evidence based practices
and strategies.

RIDE reinforced the goals and developed strategies based on
academic research, existing evidence-based practices,
recommendations from national advocacy organizations and
technical assistance centers, as well as guidance from other states
on effective and evolving practices. The process relied on internal
and external experts to define measurable actions that will drive
the implementation of the Blueprint and Strategic Plan.

Research Process
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Implementation Planning

RIDE aims to finalize this DAS Strategic Plan in 2025 and will continue to
engage families, school-level educators, community members, students,
and district leaders to deepen understanding of the work ahead and the
shifts required. The work will need champions and on-going partnerships
to be successful. RIDE’s next steps include beginning implementation of
this five-year plan with a focus on continuous improvement, making
adjustments where needed.
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Spreading and
deepening
understanding

On-going learning
from stakeholders Enlisting and

developing
champions

Partnering with
community
members &
organizations

Setting out and
sharing detailed
five-year plan

Continuous and
ongoing
communication for
implementation

2025 & Beyond

Communicating Organizing Planning
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Differently-Abled
Students in Rhode Island

While differently-abled students in Rhode Island spend more time
in general education classrooms than the national average, we
strive to foster an environment that goes beyond just “inclusion”
into general education and provides every person involved in a
differently-abled students’ educational journey with the
resources and tools necessary to help differently-abled students
thrive. Every district and almost every school educates
differently-abled students. Their presence and experiences are
inseparable from the state's educational system and success.
This section shares a snapshot of relevant data to help deepen
understanding of the current state of differently-abled students
in Rhode Island.
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There are over 26,000 differently-
abled students in Rhode Island.

99% of schools in Rhode Island serve
at least one student with an IEP. 

72% of RIDE’s differently-abled students
are in a general education classroom for

more than 80% of the day.

DAS in Rhode Island
By the Numbers

For data sources, please see the Data Sources section on page 58 
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Data point Description

~20%
The percentage of differently-abled

students in Rhode Island, including in
Early Childhood Special Education.

88% / 66%
The IDEA / ESSA graduation rate for

differently-abled students in the 2022-
2023 school year.

65% / 35%
The percentage of differently-abled

students that are male / female

2.18x
Differently-abled students are 2.18 times
more at risk for a suspension infraction

DAS Demographics
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Differently-abled students in
Rhode Island are a diverse
group of children with unique
capabilities and backgrounds.
This Blueprint and Strategic
Plan aims to ensure that
differently-abled students,
regardless of where they fall on
the continuum, are rightfully
present in Rhode Island
Schools.

*American Indian, Alaska Natives, Native Hawaiians, and other
Pacific Islanders represent ~<1% of DAS in Rhode Island

DAS in Rhode Island
By the Numbers

Black or African American
10%

Multiracial 
6%

Asian
2%

White
50%

Hispanic 
31%

For data sources, please see the Data Sources section on page 58 
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Why do we need a
Strategic Plan?
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4th Grade ELA 8th Grade ELA

11th Grade ELA

DAS Non-DAS
0%

10%

20%

30%

40%

50%

60%

70%

DAS ELA Proficiency

Rhode Island educators at the school, district, and state level all
work hard to give a meaningful educational experience to all
differently-abled students. Differently-abled students are more
likely to encounter structural inequities in programming, services,
and—most notably—mindset. 

The Blueprint and Strategic Plan will enable RIDE to identify and
implement the meaningful improvements to ensure students in all
Rhode Island districts and schools are rightfully present. The goals,
strategies, and actions aim to address the immediate and long
term needs of differently-abled students, their loved ones, and the
community members who work with them every day.

4th Grade Math 8th Grade Math

11th Grade Math

DAS Non-DAS
0%

10%

20%

30%

40%

50%

DAS Math Proficiency
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EDIT

Vision

Goals

Principles

Strategies

Actions

The seven goals represent RIDE’s areas of
actionable priorities to drive implementation.
Each goal contains evidence-based strategies
with action steps to be completed over five
years to: 

1.Support the professional development of
general and special educators, 

2.Enhance high-quality instruction and
learning opportunities for differently-abled
students, and 

3.Enable families and communities in their
efforts to better support differently-abled
students inside and outside of the classroom.  

RIDE’s five core principles continue to guide this
work throughout the implementation, execution,
and measurement of the actions committed to
in this Blueprint and Strategic Plan. 

Please find the full Goals, Strategies, and
Actions at the end of the report. 
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Goals, Strategies, & Actions
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Next Steps

RIDE DAS BLUEPRINT 2025
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Publishing the Blueprint and Strategic Plan is not the end. As RIDE begins
implementation of the goals, strategies, and actions of this Strategic Plan, the
following steps are anticipated:  

Communicate

Communicate the plan
to school & district
leaders, special
educators, and
general educators
across the state

Partner

Continuously
improve by adjusting
implementation in
response to
collected feedback
from stakeholders

Continuously Improve

Partner with local
school and community
programs as they align
programs and services
to the Blueprint for DAS
Success.



Promising Futures

Rhode Island’s Blueprint and Strategic Plan for Differently-
Abled Students’ Success introduces a clear, actionable plan
with strategies to establish systems of communication and
collaboration that address the intersectional needs of each
differently abled student. Implementing these strategies
over the next five years requires a robust partnership
between RIDE and the stakeholders across the state. With
collective effort, this work will ensure Rhode Island provides
its differently-abled students with an excellent education
that sets them up for future success.
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David.Sienko@ride.ri.gov
J. David Sienko

YOUR RIDE TEAM
Feel free to reach out to
your RIDE team for any
additional questions,
comments, and feedback.

SPECIAL THANKS
to our partners at the
Center for Public Research
and Leadership for their
support with the
management of this
project and the facilitation
of our engagement
sessions.



Strategic Plan 
for DAS Success
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This Strategic Plan sets out seven goals, each with several aligned
strategies and actions. The goals are the drivers of improved educational

outcomes for our differently-abled students, while the strategies represent
the evidence-based means. The actions are steps that will be taken to

enact those strategies. The actions, of course, may change over the course
of this five-year plan as we learn from implementation and our environment

evolves in unpredictable ways. 



Goals, Strategies, & Actions
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Center belonging to ensure our instructional system has Rightful Presence as its foundation:
Ensure differently-abled students have meaningful access to welcoming settings by co-
creating environments with students, staff, and families so that every school community

member is rightfully present.

Goal #1

High-Level Strategies

Strategy 1.1
Establish a culture of true belonging that recognizes differently-abled students’
inherent value and enables them to freely bring their whole selves into the
school.

Strategy 1.2
Co-design educational systems, policies, and practices with educators,
families, students, and communities that recognizes the full humanity and
inherent value of differently-abled students.

Strategy 1.3
Grow the capacity of each differently-abled student to actively engage as a
valued member of the learning community by developing their self-advocacy,
leadership, self-determination, and goal-setting skills.

Strategy 1.4
Develop and implement evidence-based practices around assistive technology
and other accommodations to ensure that every student has effective and
efficient means to communicate across all settings.

Strategy 1.5 Implement policies and practices that will reduce the disproportionate rates of
discipline for differently-abled students.

RIDE DAS STRATEGIC PLAN 2025



Goals, Strategies, & Actions
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Enhance the effectiveness of family, school, and community partnerships: 
Build and leverage the capacity of educators and leaders to work together with
families and community members as equal partners to improve outcomes for

differently-abled students.

Goal #2

High-Level Strategies

Strategy 2.1
Incorporate family expertise as an integral part of the continuous improvement
efforts of the state, LEAs, and schools to improve the outcomes of differently-
abled students.

Strategy 2.2
Strengthen the collective skills and knowledge of support systems for
differently-abled students by developing professional learning offerings for
educators, administrators, and families.

Strategy 2.3
Expand opportunities for culturally and linguistically responsive family and
community engagement that value racial, ethnic, cultural, and economic
diversity.

Strategy 2.4
Cultivate mutual trust by enabling and enhancing the reciprocal exchange of
information between educators, schools, LEAs, and families, where families are
valued as experts.

Strategy 2.5
Provide families with increased access to resources and data that will assist in
their efforts to advocate for their differently-abled students from preschool to
graduation and beyond.

Strategy 2.6 Revisit and meaningfully update the IEP process and documents with a greater
emphasis on data and family engagement.
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Goals, Strategies, & Actions
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Provide social-emotional learning to support a culture of Rightful Presence:
Ensure that schools integrate age-appropriate social-emotional learning (SEL)

practices into every classroom to improve students’ developmental outcomes, self-
sufficiency, academic achievement, and post-school success.

Goal #3

High-Level Strategies

Strategy 3.1
Strengthen educator expertise and capacity to incorporate SEL principles and
evidence-based strategies into teaching and supporting differently-abled
students.

Strategy 3.2
Equip schools with guidelines and tools for implementing evidence-based SEL
curricula and programs that are specifically tailored to meet the unique needs
of differently-abled students across all grades and settings.

Strategy 3.3
Standardize the use of SEL-based interventions and supports for all students to
address behavioral needs of and reduce discipline referrals for differently-
abled students.

Strategy 3.4 Improve statewide family engagement and community partnerships designed
to increase school capacity to meet SEL needs.
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Goals, Strategies, & Actions
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Implement high-quality curriculum materials and instruction for differently-abled
students: Ensure that differently-abled students across the state receive effective,

equitable, and coherent instruction utilizing high-quality curriculum materials (HQCM) as
an essential component of a rigorous education that prepares them for success in college,

career, and life after school.

Goal #4

High-Level Strategies

Strategy 4.1
Develop guidance on using high-quality curriculum materials and instructional
practices to foster program coherence across instruction, assessment
practices, and materials for differently-abled students.

Strategy 4.2
Strengthen educator competencies and capacity to implement high-quality
curriculum materials and instructional practices with differently-abled
students.

Strategy 4.3 Generate additional guidance and processes to adapt high quality curriculum
materials and instruction for differently-abled students.

Strategy 4.4
Support collaboration and reflection between all educators on use of high-
quality curriculum materials and instructional practices for differently-abled
students.
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Goals, Strategies, & Actions
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Promote the use of data-based instructional decisions and a multi-tiered 
system of supports: 

Establish a comprehensive framework that promotes teacher implementation of
data-based, individualized decisions that are aligned with a multi-tiered system of

supports (MTSS) for differently-abled students.

Goal #5

High-Level Strategies

Strategy 5.1

Develop a statewide strategy to improve the understanding and use of data-
based individualization (DBI) in order to better target instruction, inform
individualized educational plans (IEP), and improve student outcomes for
differently-abled students.

Strategy 5.2

Develop a coherent vision and communication strategy that uses accessible
language to define the distinctions between and alignment of multi-tiered
system of supports (MTSS), data-based individualization (DBI), and specially
designed instruction (SDI) and how they can work together to improve
outcomes for differently-abled students.

Strategy 5.3 Ensure students with individualized educational plans (IEP) receive specially
designed instruction (SDI) within a multi-tiered system of supports (MTSS).

RIDE DAS STRATEGIC PLAN 2025



Goals, Strategies, & Actions
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Establish a fully aligned, consistent early childhood experience for differently-abled students: 
Ensure seamless and equitable transitions and services for children with diverse needs from

Early Intervention to early childhood special education and into kindergarten, fostering a
continuum of support that promotes their individual growth, development, and inclusion in

the least restrictive educational settings.

Goal #6

High-Level Strategies

Strategy 6.1

Build a foundation of trust between schools, districts, and families by
strengthening family awareness of and participation in differently-abled
students screening, assessments, eligibility, placement, and access to
services.

Strategy 6.2
Increase district capacity to conduct Child Outreach screenings to support
growth toward screening 100 percent of children between the ages three
and five prior to kindergarten entry.

Strategy 6.3
Recruit new and train existing early childhood special education
professionals so that all young children who have been identified as
differently-abled are served effectively in their least restrictive environment.

Strategy 6.4

Enhance existing data sharing efforts between Early Intervention, Child
Outreach, and community organizations including child care providers to
support districts in preparing for and supporting incoming differently-abled
preschool students.

Strategy 6.5

Use Rhode Island’s Early Intervention and Early Childhood Special
Education Comprehensive Child Outcomes Measurement System (COS) to
reflect on the progress of differently-abled preschool students and
advance continuous improvement of services within districts and across
the state. 
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Goals, Strategies, & Actions
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Ensure a seamless secondary/post-school transition: 
Raise expectations and expand access and opportunities for all differently-abled

students to prepare for and participate in coursework and experiences that
prepare them for college, career, and life after school.

Goal #7

High-Level Strategies

Strategy 7.1
Ensure that all districts and schools have strong and improving systems of
career guidance and post-secondary skills training for all differently-abled
students.

Strategy 7.2
Ensure that Rhode Island’s Career and Technical Education (CTE) provides
equitable access, programming, and supports so that differently-abled
students have meaningful outcomes.

Strategy 7.3 Continue to collaborate, develop, and maintain sustainable services and
programs that strengthen the Employment First Policy.

Strategy 7.4
Create a data strategy to track outcomes of differently-abled students through
the transition and post-transition process and use data findings to
continuously improve outcomes for future cohorts.
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Strategy

Strategy 1.1 Establish a culture of true belonging that recognizes differently-abled students’ inherent value and enables
them to freely bring their whole selves into the school.

Actions

Action 1.1.A Consult with the OSEP/Swift Center and their pilot states on best practices for cultivating a mindset of Rightful
Presence.

Action 1.1.B Develop pilots to implement rightful presence strategies in a select number of districts in consultation with the
Swift Center and share ongoing findings in a statewide communications plan. 

Action 1.1.C Create leadership teams across the state to facilitate learning opportunities with educators, families, policy
makers, and community members on the shift toward Rightful Presence. 

Strategy

Strategy 1.2 Co-design educational systems, policies, and practices with educators, families, students, and communities
that recognizes the full humanity and inherent value of differently-abled students.

Actions

Action 1.2.A Revise professional learning systems and partnerships to support the growth and training of educators to
incorporate Rightful Presence in all educational settings.

Action 1.2.B
Support the ongoing school/district-level stakeholder groups that include educators, students, and
parents/community members, that collect student input to provide feedback and champion this paradigm
shift.

Action 1.2.C Connect educators in cross-LEA partnerships to share learnings to ensure consistency and collaboration in the
implementation of Rightful Presence.

Strategy

Strategy 1.3 Grow the capacity of each differently-abled student to actively engage as a valued member of the learning
community by developing their self-advocacy, leadership, self-determination, and goal-setting skills.

Actions

Action 1.3.A Research existing self-advocacy methodologies to identify and share best practices on incorporating self-
advocacy into classroom interventions and instructional practices.

Action 1.3.B Ensure differently-abled students of all diverse abilities are actively involved in the development of their IEP and
provide training and/or resources for both educators and students related to student-led IEPs 

                    Center belonging to ensure an instruction system that has Rightful Presence as its foundation:
Ensure differently-abled students have meaningful access to welcoming settings by co-creating
environments with students, staff, and families so that every school community member is rightfully
present.

Goal #1
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Strategy

Strategy 1.4
Develop and implement evidence-based practices around assistive technology and other accommodations to
ensure that every student has effective and efficient means to communicate across all settings.

Actions

Action 1.4.A
Research and catalog assistive technology that is most effective for students with complex learning needs and
prioritize effective communication and access for all students.

Action 1.4.B
Develop guidance and continue professional learning for educators and school leaders on proper use of
assistive technology in classrooms.

Action 1.4.C Explore increased funding opportunities to improve availability of assistive technology.

Strategy

Strategy 1.5
Implement policies and practices that will reduce the disproportionate rates of discipline for differently abled
students.

Actions

Action 1.5.A
Improve communication of the guidance meant to help reduce the disproportionate rates of discipline for
differently-abled students.

Action 1.5.B
Develop and distribute a template for schools to analyze discipline data to identify causes, patterns, and
subsequent supports” that includes an evidence based review of their district report card and specific
subgroups of differently-abled students with any disproportionate outcomes (if identified). 

Action 1.5.C
Review and update RIDE’s current practices and policies regarding discipline in schools and scaffold technical
assistance to reduce disproportionate discipline rates for differently-abled students.
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Strategy

Strategy 2.1 Incorporate family expertise as an integral part of the continuous improvement efforts of the state, LEAs, and
schools to improve the outcomes of differently-abled students.

Actions

Action 2.1.A Develop a statewide framework for family engagement that is evidence-based and aligned to the Dual
Capacity Framework and the NAFSCE Core Competencies.

Action 2.1.B Support school and family leaders in the implementation of effective family engagement practices in line with
the statewide framework.

Action 2.1.C Establish a process to include family input in progress reviews of the DAS Strategic Plan. 

Strategy

Strategy 2.2 Strengthen the collective skills and knowledge of support systems for differently-abled students by developing
professional learning offerings for educators, administrators, and families.

Actions

Action 2.2.A Develop dual professional learning experiences for educators and parents so that families of differently-abled
students are engaged in student learning and collaborative decision making.

Action 2.2.B Identify community partners to engage and advocate with families in the broader Rhode Island network to
promote effective partnerships between families and schools.

Action 2.2.C Partner with higher education teacher preparation programs to provide family engagement training aligned
with the statewide framework.

Strategy

Strategy 2.3 Expand opportunities for culturally and linguistically responsive family and community engagement that value
racial, ethnic, cultural, and economic diversity.

Actions

Action 2.3.A Ensure all resource materials for differently-abled students, virtual and printed, are available in accessible (plain
language) English, Spanish, and other top languages in the state.

Action 2.3.B Set expectations that LEAs and schools identify families and communities that are the most underserved and
provide tailored support to build trust and meaningful engagement.

Action 2.3.C Develop practices and procedures that create environments both inside and outside the school that are
welcoming, inviting and uphold the diverse cultures of families.

                    Enhance the effectiveness of family, school, and community partnerships: 
Build and leverage the capacity of districts, schools, and educators to work together with families and
community members as equal partners toward improved outcomes and well-being for differently-abled
students.

Goal #2
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Strategy

Strategy 2.4 Cultivate mutual trust by enabling and enhancing the reciprocal exchange of information between educators,
schools, LEAs, and families, where families are valued as experts.

Actions

Action 2.4.A Provide technical assistance and training to administrators, educators, and families on facilitative strategies to
promote collaboration and shared decision making in the IEP process.

Action 2.4.B Partner with parent organizations to empower families to (1) navigate the special education system and (2)
develop leadership and advocacy skills to serve a variety of capacities within schools.

Action 2.4.C Expand the Facilitated IEP/504 Meeting initiative and provide increased visibility of this work to families,
educators, and stakeholders to increase understanding and implementation.

Strategy

Strategy 2.5 Provide families with increased access to resources and data that will assist in their efforts to advocate for
their differently abled students from preschool to graduation and beyond.

Actions

Action 2.5.A
Ensure that individual student data is easily understood and frequently shared so that families are able to see
how their children are progressing over time, in relation to grade level standards and to the progress of other
children.

Action 2.5.B Collect family feedback on current access to resources and data for differently-abled students and utilize
feedback to improve communication methods. 

Action 2.5.C Develop data tools to measure the effectiveness of engagement practices for families of differently-abled
students at the state and local levels. 

Strategy

Strategy 2.6 Revisit and meaningfully update the IEP process and documents with a greater emphasis on data and family
engagement.

Actions

Action 2.6.A Revise the state IEP process and form.

Action 2.6.B Collect feedback on the new IEP process, forms, documents, and communication plan.

Action 2.6.C Provide training and professional learning on use of the new IEP process and form.

RIDE DAS STRATEGIC PLAN 2025



RIDE | PAGE 35

Strategy

Strategy 3.1 Strengthen educator expertise and capacity to incorporate SEL principles and evidence-based strategies into
teaching and supporting differently-abled students.

Actions

Action 3.1.A Establish professional development programming to increase educator proficiency in SEL principles and
evidence-based practices for differently-abled students. 

Action 3.1.B Enhance the training and coaching for early childhood educators to implement the SEL domain of the Rhode
Island Early Learning and Development Standards (RIELDS) and expand access to Conscious Discipline training.

Strategy

Strategy 3.2
Equip schools with guidelines and tools for implementing evidence-based social-emotional learning (SEL)
curricula and programs that are specifically tailored to meet the unique needs of differently abled students
across all grades and settings.

Actions

Action 3.2.A
Ensure Rhode Island's SEL standards effectively support differently-abled students by conducting a
comprehensive review, mapping current implementation, and utilizing findings to update the standards as
appropriate.

Action 3.2.B Create guidelines and tools for districts to support schools in adoption of SEL programs and practices that
support differently abled students social-emotional learning needs.

Action 3.2.C Develop and implement a process for regularly reviewing the effectiveness of SEL programming that supports
the Rightful Presence of differently-abled students using data to inform continuous improvement. 

Strategy

Strategy 3.3 Standardize the use of SEL-based interventions and supports for all students to address behavioral needs of
and reduce discipline referrals for differently-abled students.

Actions

Action 3.3.A Collect and review discipline data to develop guidance and policy around suspension of elementary school
students, including pre-K to grade 3, and disaggregating for differently-abled students.

Action 3.3.B
Review and update current data sets and tools to track LEA discipline data for special education students and
general education students, identify disproportionality based on race, poverty status, and disability status, and
provide guidance and training to LEAs based on the data.

Action 3.3.C Connect LEAs and schools to expert state agencies to train all staff on how to incorporate SEL-based
interventions into school activities to reduce discipline referrals for differently-abled students. 

                    Provide social emotional learning to support a culture of Rightful Presence: 
Ensure that schools integrate age-appropriate social-emotional learning (SEL) practices into every
classroom to improve students’ developmental outcomes, self-sufficiency, academic achievement, and
post-school success.

Goal #3
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Strategy

Strategy 3.4 Foster collaborative family engagement and community partnerships across the state to supplement school
capacity for meeting the social-emotional learning (SEL) needs of differently-abled students.

Actions

Action 3.4.A Provide ongoing family engagement initiatives that offer continuous support for social-emotional skill
development, with a focus on bridging the gap between home and school for differently-abled students. 

Action 3.4.B Co-develop resources for parents on evidence-based strategies that support social-emotional learning for
differently abled students.

Action 3.4.C Identify and disseminate information about state, district, and school-level SEL experts who can support
districts and schools in addressing the SEL needs of differently-abled students.
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                    Implement high quality curriculum materials and instruction for differently-abled students: 
Ensure that differently-abled students across the state receive effective, equitable, and coherent
instruction utilizing high-quality curriculum materials (HQCM) as an essential component of a rigorous
education that prepares them for success in college, career, and life after school.

Goal #4

Strategy

Strategy 4.1 Develop guidance on using high-quality curriculum materials and instructional practices to foster program
coherence across instruction, assessment practices, and materials for differently-abled students.

Actions

Action 4.1.A
Review, leverage, and improve existing resources, including learnings from ongoing pilots, to build and
communicate a shared framework for high quality instruction for differently-abled students that includes
evidence-based, student-centered, and asset-based tenets of teaching and learning.

Action 4.1.B Develop a resource guide to help parents and stakeholders understand high quality instructional practices for
differently abled students.

Action 4.1.C
Identify and revise observation and walkthrough tools for district administrators and school leaders to support
educators as they implement high quality curriculum materials and instructional practices for differently-abled
students.

Strategy

Strategy 4.2 Strengthen educator competencies and capacity to implement high-quality curriculum materials and
instructional practices with differently-abled students.

Actions

Action 4.2.A Provide professional learning programming for all educators to develop an asset-based mindset on
implementing high quality curriculum materials and instructional practices for differently-abled students.

Action 4.2.B
Partner with educator preparation program providers to ensure all educators are trained to adapt high quality
curriculum materials and instructional practices for differently-abled students while maintaining alignment to
standards. 

Action 4.2.C
Leverage Rhode Island Early Learning and Development Standards (RIELDS) trainings and high quality endorsed
curriculum materials to engage early childhood educators in understanding and implementing supports
specific to differently-abled preschoolers.

Strategy

Strategy 4.3 Generate additional guidance and processes to adapt high quality curriculum materials and instruction for
differently-abled students.

Actions

Action 4.3.A
Review and enhance resources that outline guidelines for educators on effective instructional practices such as
scaffolding, differentiation, specially designed instruction (SDI), and distinguishing between accommodations
and modification, ensuring high-quality instruction and access for differently-abled students.

Action 4.3.B
Identify existing resources, actions, and assistive technology available to enable the use of communication
systems and translation supports provided for differently-abled students and establish expectations that
educators will make use of the resources and technology to ensure meaningful access to HQCM.

Action 4.3.C Create a crosswalk to ensure the alignment of the essential elements of alternate academic achievement
standards (e.g., Dynamic Learning Maps) with the Rhode Island Core Standards.
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Action 4.3.D Develop opportunities for districts and schools to exchange their achievements and insights in making HQCM
accessible to differently-abled students.

Strategy

Strategy 4.4 Support collaboration and reflection between all educators on use of high quality instruction and HQCM for
differently-abled students.

Actions

Action 4.4.A Provide resources and supports to school leaders and instructional personnel on supporting and maintaining
co-planning between general education and special educators.

Action 4.4.B Support the establishment of lines of communication between general education teachers and special
education teachers to share their successes and challenges.
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                    Promote the use of data-based instructional decisions and a multi-tiered system of supports:
Establish a comprehensive framework that promotes teacher implementation of data-based, individualized
decisions that are aligned with a multi-tiered system of supports (MTSS) for differently-abled students.

Goal #5

Strategy

Strategy 5.1
Develop a statewide strategy to improve the understanding and use of data-based individualization (DBI) in
order to better target instruction, inform individualized educational plans (IEP), and improve student outcomes
for differently abled students.

Actions

Action 5.1.A Conduct a needs assessment of state and local capacity to hire a vendor to implement a consistent vision of
DBI structures for differently-abled students.

Action 5.1.B Invest in support structures for DBI, including team-based and individual coaching. 

Action 5.1.C Revise the state’s Specific Learning Disability (SLD) Guidelines to move from Response to Intervention (RTI) to
MTSS that is inclusive of the DBI process and mirrors updated materials.

Strategy

Strategy 5.2
Develop a coherent vision and communication strategy that uses accessible language to define multi-tiered
system of supports (MTSS), data-based individualization (DBI), and specially designed instruction (SDI) and how
they can work together to improve outcomes for differently-abled students.

Actions

Action 5.2.A Align and communicate clear internal language, messaging, and processes across RIDE offices that can be
applied to a statewide understanding of MTSS, DBI, and SDI.

Action 5.2.B Build resources to demonstrate the effective application of MTSS, DBI, and SDI and align general education and
special education resources, practices, and interventions.

Strategy

Strategy 5.3 Ensure students with individualized educational plans (IEP) receive specially designed instruction (SDI) within a
multi-tiered system of supports (MTSS).

Actions

Action 5.3.A Develop and provide guidance and resource documents on the implementation of SDI for differently-abled
students. 

Action 5.3.B Pilot the implementation of new SDI resources and materials with select and diverse LEAs.

Action 5.3.C Establish robust feedback loops for special education directors and educators on the implementation of SDI
and establish processes to learn from the feedback.
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                    Establish a fully aligned, consistent early childhood experience for differently-abled students:  
Ensure seamless and equitable transitions and services for children with diverse needs from Early Intervention to
early childhood special education and into kindergarten, fostering a continuum of support that promotes their
individual growth, development, and inclusion in the least restrictive educational settings.

Goal #6

Strategy

Strategy 6.1
Build a foundation of trust between schools, districts, and families by strengthening family awareness of and
participation in differently-abled students screening, assessments, eligibility, placement, and access to
services.

Actions

Action 6.1.A
Guide LEAs to host information sessions and partner with parent organizations to increase awareness,
understanding, and participation in differently-abled students screening and outreach, assessment, referral,
eligibility, placement, and accessing preschool and K-12 services.

Action 6.1.B Consider public awareness strategies, such as paid advertising, to share information about Child Outreach
screening across the state.

Action 6.1.C Update existing and create new public awareness materials to share with LEAs and community partners that
explains what Child Outreach is and highlights the process for screening.

Strategy

Strategy 6.2 Increase district capacity to conduct Child Outreach screenings to support growth toward screening 100
percent of children between the ages three and five prior to kindergarten entry.

Actions

Action 6.2.A
Share information with districts about how to leverage Child Outreach screening resources, including how to
effectively use federal preschool special education funds to support screener time or purchase needed
screening resources. 

Action 6.2.B Grow LEA capacity to provide language support for screening services to families with MLLs. 

Strategy

Strategy 6.3 Recruit new and train existing early childhood special education professionals so that all young children who
have been identified as differently-abled are served effectively in their least restrictive environment.

Actions

Action 6.3.A Create professional learning opportunities to support the existing teacher workforce in mitigating disruptions
for differently-abled students as new teachers are onboarded. 

Action 6.3.B Explore potential certification pathways and education opportunities to support students through flexible
pathways to become ECSE professionals.

Action 6.3.C Develop training materials for new and existing staff focused on supporting needs specifically related to early
childhood education of differently-abled students.
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Strategy

Strategy 6.4
Enhance existing data sharing efforts between Early Intervention, Child Outreach, and community
organizations including child care providers to support districts in preparing for and supporting incoming
differently-abled preschool students.

Actions

Action 6.4.A Encourage collaboration between preschool and elementary educators to discuss and review learning
environments to support student transition.

Action 6.4.B Review the transition process between Early Intervention and ECSE to identify and codify ways to support
families in an effective and seamless way. 

Action 6.4.C
Share data regularly with LEAs highlighting early childhood indicators such as: compliance with Early
Intervention transitions, Child Outreach screening rates and outcomes, and timeliness of services for preschool
students. 

Strategy

Strategy 6.5
Use Rhode Island’s Early Intervention and Early Childhood Special Education Comprehensive Child Outcomes
Measurement System (COS) to reflect on the progress of differently-abled preschool students and advance
continuous improvement of services within districts and across the state. 

Actions

Action 6.5.A Support LEAs to provide virtual and in-person trainings for families on how to participate in the child outcomes
measurement process.

Action 6.5.B Develop professional learning for ESCE coordinators and special educators on how to engage families in child
outcomes measurement in the IEP development process.

Action 6.5.C Develop Rhode Island specific modules to support LEAs in completing the COS entry and COS exit process and
support staff in implementation. 
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                    Ensure a seamless secondary/post-school transition: 
Raise expectations and expand access and opportunities for all differently-abled students to prepare for
and participate in coursework and experiences that prepare them for college, career, and life after school.

Goal #7

Strategy

Strategy 7.1 Ensure that all districts and schools have strong and improving systems of college and career readiness and
post-secondary skills training for all differently-abled students.

Actions

Action 7.1.A Increase intentional inter-office collaboration between OSCAS and other RIDE offices to create more integrated
in-school and post-school supports.

Action 7.1.B Collaborate with higher education institutions to ensure college and career guidance for differently-abled
students is incorporated into pre-service training for secondary counselors and special educators. 

Action 7.1.C Provide support to educators implementing new academic requirements to ensure differently-abled students
maintain access to coursework and classes needed on a pathway to college and career. 

Strategy

Strategy 7.2 Ensure that Rhode Island’s Career and Technical Education (CTE) programs provide equitable access and
supports so that differently-abled students have meaningful outcomes.  [1]

Actions

Action 7.2.A Continue to expand ongoing professional development that provides CTE instructors the training and tools
needed to support differently-abled students in the classroom.

Action 7.2.B Seek funding opportunities to implement co-teaching models with CTE instructors and special educators.

Action 7.2.C Cultivate opportunities for inter-agency collaboration, particularly with Office of Rehabilitative Services (ORS), in
order to supplement and support students’ work-based learning opportunities in CTE.

Strategy

Strategy 7.3 Continue to collaborate, develop, and maintain sustainable services and programs that strengthen the
Employment First Policy.

Actions

Action 7.3.A Improve the quality of Career Development Plans and compliance with the Consent Decree by continuing to
provide monitoring and consultation to LEAs.

Action 7.3.B Identify LEAs with lower rates of differently abled student participation in CTE and provide targeted outreach
and support.

Action 7.3.C
Regularly collect feedback from differently abled students participating in CTE programs to monitor and
improve the effectiveness of programming to place differently abled students into competitive and integrated
employment.
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Strategy

Strategy 7.4 Explore options on how to develop and implement data tools and strategies to track post-school outcomes for
differently-abled students.

Actions

Action 7.4.A Research the practices of other states and Rhode Island LEAs on how to track post-school outcomes data for
differently-abled students and document the learnings. 

Action 7.4.B Develop and implement a data tool that tracks the year to year results of Indicator 14 in order to analyze the
impacts of student’s individualized school based experiences on post-school outcomes.
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Assistive technology - Tools that are used to increase, maintain, or improve the functional capabilities of people with
differences. The term usually includes products, equipment, and systems that can enhance learning, working, and daily
living for differently-abled people. 

Child Outreach Screening - A diagnostic screening designed to determine whether a child may experience a challenge
that will interfere with the acquisition of knowledge or skills. Children are typically screened for vision, hearing, social
emotional behavior, and other developmental metrics. The results of the screening can help families understand how
their child is progressing and how they can continue to support their development.

Rhode Island’s resource on Child Outreach Screenings

Common Core State Standards (CCSS) - A set of academic standards for English language arts (ELA) and Math that
were adopted by more than 40 states in 2010. 

Data-Based Instruction (DBI) - A research-based process for individualizing and intensifying interventions through the
systematic use of assessment data, validated interventions, and research-based adaptation strategies. 

Facilitated IEP/504 Meeting - An option for using an impartial, trained third party to guide the IEP/504 process, promote
effective communication, and assist the IEP team in coming to consensus on issues related to the student’s unique
educational needs. 

Rhode Island’s resource for facilitated IEP/504 Meetings.

High-Quality Curriculum Materials (HQCM) - High-quality curriculum materials are aligned to rigorous college and
career-ready standards that provide students with rigorous grade-level content and effective learning strategies.

Individualized Education Program (IEP) - An Individualized Education Program (IEP) is a written document developed for
each eligible child with a qualifying disability. The IEP is developed by a team, inclusive of the parents/guardians. The
IEP documents the child's current performance, learning goals, and the supports and services needed to help the child
to be successful and make progress toward their goals.  

 Rhode Island’s resource for IEPs

Individuals with Disabilities Education Act (IDEA) - The Individuals with Disabilities Education Act (IDEA) is a federal law
that requires all schools to provide free and appropriate public education to differently-abled students and provides
funding and related services for special education.

Rhode Island’s resource for IDEA

Local Education Agencies (LEAs) - A public authority that manages public schools in a given area of the state, often
known as school districts. In Rhode Island, the LEA may cover a county, city, town, or region. Charter schools and some
specialized schools are also considered LEAs. 

Multi-Tiered Systems of Support (MTSS) - A framework for school improvement that ensures that all students are
supported for meeting academic, behavioral, and social emotional outcomes through the use of ongoing progress
monitoring and evidence-based interventions. In a MTSS, all students have equitable access to strong, effective core
instruction using high-quality curriculum and universally designed and differentiated practices at Tier 1, evidence-based
group interventions at Tier 2, and intensive individualized interventions at Tier 3.

MTSS Rhode Island’s website has more information.

Post-Secondary - Any formal education that takes place after high school, such as four-year college programs,
vocational school, apprenticeships, or community college. It is also known as tertiary education.

Professional Learning (PL) / Professional Development (PD) - Professional learning (PL) and professional development
(PD) are terms used to describe learning opportunities for educators. PD and PL are often associated with formal events
such as workshops, seminars, and lectures that can be delivered to a group of professionals.
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RI Early Learning and Development Standards (RIELDS) - A set of expectations adopted by the Rhode Island Board of
Education in 2013 and defines what children should know and be able to do from birth to age five. The RIELDS provide
early childhood professionals with a common understanding of what children should know and be able to do as they
exit preschool programs and enter kindergarten.

Rhode Island’s resource on RIELDS

Rightful Presence - A equity-based ideology focused on co-creating schools, classrooms, and curriculum to cultivate
true belonging so that students, educators, and families can partake in an educational experience meaningful and
relevant to their lives. It is commonly perceived as a step past compliance-driven inclusion. 

The SWIFT National Center on Inclusion Toward Rightful Presence’s website provides more information..

Self-determination - A combination of skills, knowledge, and beliefs that enable a person to set goals, solve problems,
and take responsibility for their actions based on an understanding of one’s strengths, limitations, and self. Self-
determination is important to all people, including differently-abled students, because it directly influences a student's
quality of life.

Social-Emotional Learning (SEL) - A process that helps people develop the skills they need to develop healthy identities,
manage emotions, achieve personal and collective goals, feel and show empathy for others, establish and maintain
supportive relationships, and make responsible and caring decisions. SEL is an important focus of Rhode Island schools
and elements of SEL are incorporated into classrooms and instruction. 

Rhode Island’s resource on Social & Emotional Learning

Specially-Designed Instruction (SDI) - As part of the Individuals with Disabilities Education Act (IDEA), SDI means
adapting the content, methodology or delivery of instruction to address the unique needs of the child and to ensure
access of the student to the general education curriculum.

Students With Disabilities (SWD) - A child aged 3-22, evaluated and determined to have an intellectual disability, a
hearing impairment, a speech or language impairment, a visual impairment, a serious emotional disturbance, an
orthopedic impairment, autism spectrum disorder, traumatic brain injury, other health impairment, a specific learning
disability, deaf-blindness, or multiple disabilities, and, who needs special education and related services. In Rhode
Island, the preferred term is Differently-Abled Students (DAS). 

Technical Assistance (TA) - A process that transfers knowledge and skills from experts to individuals or organizations
that need support. Technical assistance can help organizations achieve their goals by providing them with the
expertise they need to succeed; examples include professional development, small-group facilitation, written resources,
data analysis support, and more. 

U.S. Office of Special Education Programs (OSEP) - The Office of Special Education Programs (OSEP) is a unit within the
U.S Department of Education that is tasked with developing and implementing policies to improve the lives of children
and infants with disabilities. 

What Works Clearinghouse (WWC) - A program sponsored by the U.S. Department of Education that reviews and
summarizes research on the effectiveness of education programs, products, practices, and policies. Through scientific
evidence and publishing reviews, they aim to answer the question “What works in education?”.

For more information on WWC’s work, visit their webpage.
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There are over 26,000 differently-abled students in Rhode Island (page 16)
Source: June 2024 Special Education Census

99% of schools in Rhode Island serve at least one student with an IEP (page 16)
Source: June 2024 Special Education Census

72% of RIDE’s differently-abled students are in a general education classroom for more than 80% of the day
(page 16) 

Source: December 2023 Special Education Census & EDFacts Child Count Data Collection (x002)

Racial demographics of DAS (50% White, 31% Hispanic, 10% Black, 6% Multiracial, 2% Asian) (page 17)
Source: June 2024 Special Education Census

~20% of students are identified as differently-abled students in Rhode Island, including in Early Childhood
Special Education (page 17)

Source: March 2024 Enrollment Collection

88% of differently-abled students graduated in the 2022-2023 school year - IDEA graduation rate(page 17)
Source: 2022-23 EDFacts Special Education Exiting Data Collection (FS009)

66% of differently abled-students graduated in the 2022-2023 school year - ESSA graduation rate(page 17)
Source: XX

65% / 35% are the percentages of differently-abled students that are male / female (page 17)
Source: June 2024 Special Education Census

Differently-abled students are 2.18 times more at risk for a suspension infraction (page 17)
Source: 2022-23 Enrollment Suspension and Discipline Collection
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