B PREP-RI

Teacher Program-Level Performance Rubric

Standard 1: Approved programs ensure that candidates develop a deep understanding of the critical concepts, principles, and
practices of their field and, by program completion, can advance the learning of all students toward college and career readiness by

achieving Rhode Island student standards.

1a Knowledge, Skills, and Professional Dispositions: Approved programs ensure that candidates demonstrate proficiency in the knowledge,

skills, and professional dispositions encompassed in the Rhode Island Professional Teaching Standards.

Rhode Island
Professional
Standards (RIPTS)

Does Not Meet Expectations
Candidates do not develop
proficiency in the knowledge,
skills, and dispositions
encompassed in each RIPTS.

Approaching Expectations
Candidates develop proficiency in
most of the knowledge, skills, and
dispositions encompassed in each
RIPTS.

Meets Expectations
Candidates develop proficiency
in nearly all the knowledge,
skills, and dispositions
encompassed in each RIPTS.

Consistent
curriculum

Candidates do not experience
a consistent curriculum that
provides comparable learning
opportunities to meet RIPTS.

Most candidates experience a
consistent curriculum that
provides comparable learning
opportunities to meet RIPTS.

Nearly all candidates experience
a consistent curriculum that
provides comparable learning
opportunities to meet RIPTS.

Dispositions

Candidates do not develop
proficiency in the dispositions
encompassed in the Rhode
Island Code of Professional
Responsibilities.

Candidates develop proficiency in
most of the dispositions
encompassed in the Rhode Island
Code of Professional
Responsibilities.

Candidates develop proficiency
in nearly all the dispositions
encompassed in the Rhode
Island Code of Professional
Responsibilities.

Notes:

e Proficiency in a Rhode Island Professional Teaching Standard means that candidates can effectively implement the Rhode Island
Professional Standard. Often this means candidates in the program learn about the standard and practice the competencies embedded in
the standard throughout the program. The program ensures students are proficient in this standard before recommending a candidate for

certification.

e Most usually means at least 70%. Nearly all allows for some exceptions but should be close to all (95% can be used as rough guide).

e A consistent curriculum means that candidates receive similar experiences regardless of their instructors or their pathway (e.g., B.A. vs. MA

students). Evidence of a common curriculum might include, butis not limited to, consistent implementation of common syllabi across

instructors.
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1b Knowledge of Content and Content Pedagogy: Approved programs ensure that candidates demonstrate proficiency in the critical concepts,
principles, and practices of their area of certification as identified by appropriate professional association standards.

Content
knowledge and
skills

Does Not Meet Expectations

Candidates do not develop
proficiency in most of the
content knowledge and skills
necessary to teach in the
certification area.

Approaching Expectations

Candidates develop proficiency in
most of the content knowledge
and skills necessary to teach in the
certification area.

Meets Expectations

Candidates develop proficiency
in nearly all the content
knowledge and skills necessary
to teach in the certification area.

Pedagogical content
knowledge, skills,
and practices

Candidates do not develop
proficiency in applying most of
the critical pedagogical skills
and practices to teach content
within their certification area.

Candidates develop proficiency in
applying most of the critical
pedagogical skills and practices
to teach content within their
certification area.

Candidates develop proficiency
in applying nearly all the critical
pedagogical skills and practices
to teach content within their
certification area.

Notes:

° Proficiency represents mastery. Often this means candidates in the program learn about and practice the standard during the program. The
program ensures students are proficient in this standard before recommending a candidate for certification.

. Most usually means at least 70%. Nearly all allows for some exceptions but should be close to all (95% can be used as rough guide).

° Praxis pass rates can be used as one piece of evidence of demonstration of proficiency in pedagogical content standards.
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1c Standards-Driven Instruction: Approved programs ensure that candidates develop and demonstrate the ability to design, prepare for,
implement, and assess learning experiences that provide all students the opportunity to achieve Rhode Island student standards.

Rhode Island
Student
Standards

Does Not Meet Expectations
Candidates do not develop a
theoretical understanding of
applicable Rhode Island student
standards.

‘ Approaching Expectations
Candidates develop a theoretical

understanding of applicable Rhode
Island student standards.

Meets Expectations

Candidates develop a theoretical
and applied understanding of
applicable Rhode Island student
standards.

Standards-driven
lessons

Candidates do not develop basic
skills in preparing to design
scaffolds and enhancements,
implement, and reflect on lessons
that will help students become
proficient in Rhode Island Student
Standards.

Candidates develop basic skills in
preparing to design scaffolds and
enhancements, implement and
reflect on lessons that will help
students become proficient in Rhode
Island Student Standards.

Candidates develop advanced
skills in preparing to design
scaffolds and enhancements,
implement, and reflect on lessons
that will help students become
proficient in Rhode Island Student
Standards.

Curriculum

Candidates do not gain the
knowledge and skills needed to
implement and scaffold lessons
and units.

Candidates develop a basic
understanding of how to prepare to
implement and scaffold lessons and
units.

Candidates develop the knowledge
and skills needed to skillfully
implement and scaffold lessons
and units with integrity.

Notes:

° Examples of theoretical understanding would include awareness of Rhode Island student standards, why they are important, and how they
should be used. An applied understanding would include unpacking student standards and practice using standards.

° Given Rhode Island’s emphasis on high-quality curriculum materials (HQCM), candidates in core academic subjects should have experience
with unpacking standards to both inform lesson and unit planning and preparation to teach using a high-quality curriculum.

. Proficiency represents mastery. Often this means candidates in the program learn about and practice the competency during the program.
The program ensures students are proficient in this competency before recommending a candidate for certification.

° Implement curriculum with integrity means to intellectually prepare, unpack the curriculum, implement the curriculum as intended, making
adjustments in response to students’ learning needs, and scaffolding supports as needed based on data.

e Scaffolding means to build in supports to help students access grade-level content.

Effective June 2025, Version 2.4
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1d Data-Informed Instruction: Approved programs ensure that candidates develop and demonstrate the ability to collect, analyze, and use data
from multiple sources—including multiple forms of assessment, research, and other school- and classroom-based sources—to inform
instructional and professional practice.

Understanding of
assessment

Does Not Meet Expectations
Candidates do not develop a
general understanding of the core
principles, concepts, and
purposes of assessment.

‘ Approaching Expectations
Candidates develop a general
understanding of the core
principles, concepts, and purposes
of assessment.

Meets Expectations

Candidates develop a deep
understanding of the core
principles, concepts, and purposes
of assessment.

Multiple forms of

Candidates do not develop basic

Candidates develop basic skills in

Candidates develop proficiency in

assessment skills in selecting and selecting and implementing multiple | selecting and implementing multiple
implementing multiple forms of forms of assessment, including forms of assessment, including
assessment to monitor student formative, to monitor student progress | formative, to monitor student
progress and inform instruction. and inform instruction. progress and inform instruction.

Using data Candidates do not develop basic Candidates develop basic skills in Candidates develop proficiency in
skills in using multiple forms of using multiple forms of assessment using multiple forms of
assessment and other data to and other data to inform and modify assessment and other data to
inform and modify instructional instructional practice. inform and modify instructional
practice. practice.

Notes:

. Basic skills represent surface-level understanding or minimal competency.

° Proficiency represents mastery. Often this means candidates in the program and practice the competency during the program. The program

ensures students are proficient in this competency before recommending a candidate for certification.

Effective June 2025, Version 2.4
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1e Using Technology to Enhance Student Learning: Approved programs ensure that candidates integrate technology to engage students and

improve learning.

Understanding
technology
research and
practices

Does Not Meet Expectations
Candidates do not develop a
general understanding of
technology research and practices.

‘ Approaching Expectations

Candidates develop a general
understanding of technology
research and practices.

Meets Expectations
Candidates develop a deep
understanding of technology
research and practices.

Enhance student
learning

Candidates do not develop basic
skills in leveraging developmentally
appropriate technology to enhance
student learning.

Candidates develop basic skills in
leveraging developmentally
appropriate technology to enhance
student learning.

Candidates develop proficiency in
leveraging developmentally
appropriate technology to enhance
student learning.

Other practices

Candidates do not develop basic
skills in using technology to enhance
other areas of professional practice
(e.g., communication, grading).

Candidates develop basic skills in
using technology to enhance other
areas of professional practice (e.g.,
communication, grading).

Candidates develop proficiency in
using technology to enhance other
areas of professional practice (e.g.,
communication, grading).

Notes:

e Generalunderstanding of technology research and practices represents surface-level awareness and understanding of best practices and
research on the application of technology in educational settings.

° Deep understanding of technology research and best practices represents a nuanced understanding of the strengths, limitations, best

practices, and cautions associated with technology use in educational settings.

o Basic skills represent surface-level understanding or minimal competency.

° Proficiency represents mastery. Often this means candidates in the program and practice the competency during the program. The program

ensures students are proficient in this competency before recommending a candidate for certification.

o Leveraging developmentally appropriate technology to enhance student learning includes selecting appropriate technology and usingitin
ways that improve instruction and student outcomes.

Effective June 2025, Version 2.4
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1f1 Equity: Approved programs ensure that candidates develop and demonstrate the cultural competence and culturally responsive skills to be

effective with all student populations (inclusive of multilingual, differently-abled, underserved), families, and the community.

Self-reflection

Does Not Meet Expectations

Candidates do not reflect on their
own biases.

‘ Approaching Expectations

Candidates reflect on their own
biases, but do not fully apply their
self-awareness to their instructional
practice.

Meets Expectations ‘
Candidates reflect on their own
biases and apply their learning and
self-awareness to their instructional
practice.

Cultural
responsiveness

Candidates do not develop basic
competency in culturally
responsive teaching practices.

Candidates develop basic
competency in culturally responsive
teaching practices.

Candidates develop proficiency in
culturally responsive teaching
practices.

Families and
communities

Candidates do not develop basic
skills in selecting and implementing
strategies that are effective when
working with families, and when
applicable, communities.

Candidates develop basic skills in
selecting and implementing
strategies that are effective when
working with families, and when
applicable, communities.

Candidates develop proficiency in
selecting and implementing
strategies that are effective when
working with families, and when
applicable, communities.

Notes:

° Basic skills/competency represent surface-level understanding or minimal competency.

. Proficiency represents mastery. Often this means candidates in the program and practice the competency during the program. The program

ensures students are proficient in this competency before recommending a candidate for certification.

Effective June 2025, Version 2.4
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1f2.Equity: Approved programs ensure that candidates effectively support all student populations with emphasis on multilingual, differently-
abled, and underserved students.

Multi-Tiered System
of Support (MTSS)

Does Not Meet Expectations
Candidates do not develop basic
skills to work within a Multi-Tiered
System of Support (MTSS)
framework to support all students.

‘ Approaching Expectations

Candidates develop basic skills to
work within a Multi-Tiered System of
Support (MTSS) framework to support
all students.

Meets Expectations ‘
Candidates develop proficiency to
work within all levels of a Multi-
Tiered System of Support (MTSS)
framework to support all students.

Multilingual
learners

Candidates do not develop basic
skills to scaffold, adjust, and
enhance lessons and units to be
effective for multilingual learners.

Candidates develop basic skills to
scaffold, adjust, and enhance
lessons and units to be effective for
multilingual learners.

Candidates develop proficiency to
scaffold, adjust, and enhance
lessons and units to be effective
for multilingual learners.

Differently-abled
learners

Candidates do not develop basic
skills to scaffold, adjust, and
enhance lessons and units to be
effective for differently-abled
learners.

Candidates develop basic skills to
scaffold, adjust, and enhance
lessons and units to be effective for
differently-abled learners.

Candidates develop proficiency to
scaffold, adjust, and enhance
lessons and units to be effective
for differently-abled learners.

Traditionally

Candidates do not develop basic

Candidates develop basic skills to

Candidates develop proficiency to

underserved skills to scaffold, adjust, and scaffold, adjust, and enhance scaffold, adjust, and enhance
students enhance lessons and units for lessons and units to be effective for lessons and units to be effective for
traditionally underserved students. | traditionally underserved students. traditionally underserved students.
Notes:

. Basic skills/competency represent surface-level understanding or minimal competency.

o Proficiency represents mastery. Often this means candidates in the program learn about and practice the competency during the program.

The program ensures students are proficient in this competency before recommending a candidate for certification.

Traditionally underserved students can include, but are not limited to, students experiencing homelessness, students who move schools

frequently, students experiencing poverty, and students from historically marginalized racial and ethnic groups.

Effective June 2025, Version 2.4
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1g. Rhode Island Educational Expectations: Approved programs integrate current Rhode Island initiatives and other Rhode Island educational

laws and policies into preparation and ensure candidates’ practice is reflective of these initiatives.’

Understanding of
Rhode Island
educational
expectations

Does Not Meet Expectations

Candidates do not develop a
general understanding of relevant
Rhode Island initiatives, laws, and
policies.

Approaching Expectations

Candidates develop a general
understanding of relevant Rhode
Island initiatives, laws, and policies.

Meets Expectations
Candidates develop a deep

understanding of relevant Rhode Island
initiatives, laws, and policies.

Readiness to
implementRI

Candidates do not develop the
knowledge, skills, and practices

Candidates develop most of the
knowledge, skills, and practices

Candidates develop proficiency in
nearly all the knowledge, skills, and

education needed to implement relevant needed to implement relevant practices needed to implement
initiatives Rhode Island educational Rhode Island educational relevant Rhode Island educational
initiatives. initiatives. initiatives.
Notes:

e Generalunderstanding represents awareness of relevant initiatives, laws, and policies and knowledge of where to find more information.

. Deep understanding represents specific knowledge about initiatives, laws, and policies and their implications for teacher practice and

student support and learning.

TRhode Island initiatives are listed on the Educator Preparation section of the RIDE website

Effective June 2025, Version 2.4
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Standard 2: Approved programs ensure that high-quality clinical practice and effective partnerships are central to preparation so that
candidates develop the knowledge, skills, and professional dispositions hecessary to demonstrate positive impact on PK-12 students’
learning and development.

2a Clinical Preparation: Approved programs include clinical experiences that offer the depth and breadth—diversity, coherence, and duration—to
enable candidates to develop and demonstrate proficiency of the appropriate professional standards identified in Standard 1. Approved programs
work with program-, school-, and district-based clinical educators to maintain continuity and coherence across clinical and academic

components of preparation.

Does Not Meet Expectations Approaching Expectations Meets Expectations
Field Candidates’ clinical preparation Candidates’ clinical preparation
experience does not include a minimum of 60 includes a minimum of 60 hours of
requirements hours of field experience and a field experience and a residency or
residency or equivalent. equivalent.

Clinical Candidates’ clinical preparation Candidates’ clinical preparation Candidates’ clinical preparation
preparation does notinclude experiences that includes experiences that begin includes experiences that begin early
breadth begin early in the program. early in the program. in the program and increase in

complexity toward taking over the full
responsibility of a teacher.

Clinical Candidates do not experience a Candidates experience some Candidates experience a diverse

preparation diverse range of educational range of educational settings range of educational settings

settings settings that capture the various that capture the various grade that capture the various grade
grade levels, types of instruction, levels, types of instruction, and levels, types of instruction, and
and school settings for which they school settings for which they will school settings for which they will
will be certified. be certified. be certified.

Clinical There is no alighment between There is inconsistent alignment There is consistent alignment

preparation what candidates learn and between what candidates learn and between what candidates learn and

depth practice through coursework and practice through coursework and practice through coursework and
clinical experiences. clinical experiences. clinical experiences.
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Notes:

° If the program does not meet field experience requirements specified in state regulations, then the overall rating for 2a is Does Not
Meet. Reviewers can still cite evidence and feedback for other rows to be included in the report.

. Residency is comprised of two phases. Residency Phase 1 is defined as at least 30 days in a clinical placement and Residency Phase 2 is
defined as at least 60 days in the clinical placement, ideally continuing from Phase 1.

° Field experience activities include, but are not limited to: classroom observations; mini practice situations; tutoring PK-12 students, working
with children in before-school, after-school, or summer programs; and interviewing teachers.

e AllGrades programs should include two placements during residency—one in an elementary setting and one in a middle or secondary school

setting.

Effective June 2025, Version 2.4 10|Page



B PREP-RI

Teacher Program-Level Performance Rubric

2b1 Clinical Partnerships for Preparation: Approved programs form mutually beneficial PK-12 and community partnership arrangements for
clinical preparation. Expectations for candidate entry, growth, improvement, and exit are shared between programs and PK-12 partners and link
theory and practice. Approved programs and partners utilize multiple indicators to evaluate the effectiveness of the partnerships and ensure that

data drives improvement.

Mutually
beneficial
clinical
partnerships

Does Not Meet Expectations

Clinical partners are not involved in

designing and refining clinical
partnerships and establishing
agreed-upon indicators of
partnership effectiveness to
develop mutually beneficial
partnerships that respect the needs
of PK-12 students and program
candidates.

Approaching Expectations

designing and refining clinical
partnerships and establishing
agreed-upon indicators of
partnership effectiveness to develop
mutually beneficial partnerships that
respect the needs of PK-12 students
and program candidates.

Clinical partners are involved in

Meets Expectations

Programs and clinical partners share
responsibility for designing and
refining clinical partnerships and
establishing agreed-upon indicators
of partnership effectiveness to
develop mutually beneficial
partnerships that respect the needs
of PK-12 students and program
candidates.

Indicators of
effectiveness

Programs and clinical partners do
not track agreed-upon indicators
of partnership effectiveness.

Programs and clinical partners track
agreed-upon indicators of
partnership effectiveness.

Programs and clinical partners track
and analyze agreed-upon
indicators of partnership
effectiveness.

Data-informed
partnership
improvements

Programs and clinical partners do
not use this data to make
improvements to the partnership.

Programs and clinical partners use
data irregularly to make
improvements to the partnership.

Programs and clinical partners use this
data, at least annually, to make
improvements to the partnership.

Effective June 2025, Version 2.4
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2b2 Clinical Partnerships for Preparation: Approved programs develop common tools and expectations for candidate performance with clinical
partners. Clinical educators provide regular feedback on candidate performance and collaborate with program staff to make collaborative
decisions about candidate progression.

Does Not Meet Expectations Approaching Expectations Meets Expectations ‘
Common tools Programs and clinical partners do Programs and clinical partners Programs and clinical partners share
and not share common assessment share common assessment tools common assessment tools and
expectations tools for candidate performance. for candidate performance. expectations for candidate
performance.
Feedback on Clinical educators do not provide Clinical educators provide some Clinical educators provide regular
candidate feedback on candidate feedback on candidate feedback on
performance performance. performance. candidate performance.
Candidate Clinical educators do not have Clinical educators have input into Clinical educators and program staff
progression inputinto decisions about decisions about collaboratively make decisions
candidates’ progression within candidates’ progression within about candidates’ progression within
the program. the program. the program.

Notes:

e Clinical educators refer to PK-12 teachers hosting, supervising, and supporting candidates for their clinical placements.
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2c Clinical Educators: Approved programs share responsibility with partners to select, prepare, evaluate, support, and retain high-quality

clinical educators, both program- and school-based, who demonstrate school or classroom effectiveness, including a positive impact on PK-12

students’ learning, and have the coaching and supervision skills to effectively support the development of candidate knowledge and skills.

Clear criteria

Does Not Meet Expectations

Programs and clinical partners do
not share recruitment
responsibilities or identify quality
criteria for clinical educators that
include:

e demonstration of effectiveness
in skills or best practice in the
certification area

e using curriculum effectively

e evidence of positive impact on
student learning

e ability to work with adult learners

e coaching and supervision skills

e ability to evaluate and
provide feedback to candidates
using program and partner
assessments

Approaching Expectations

Programs and clinical partners share
recruitment responsibilities and
identify quality criteria for clinical
educators that include most of the
following:

e demonstration of effectivenessin
skills or best practice in the
certification area

e using curriculum effectively

e evidence of positive impact on
student learning

e ability to work with adult learners

e coaching and supervision skills

e ability to evaluate and
provide feedback to candidates
using program and partner
assessments

Meets Expectations

Programs and clinical partners share
recruitment responsibilities and
identify quality criteria for clinical
educators thatinclude, ata
minimum:

e demonstration of effectiveness in
skills or best practice in the
certification area

e using curriculum effectively

e evidence of positive impact on
student learning

e ability to work with adult learners,

e coaching and supervision skills

e ability to evaluate and
provide feedback to candidates
using program and partner
assessments

Recruitment

No or few clinical educators
recruited by programs and clinical
partners meet quality criteria
established to serve as clinical
educators.

Most clinical educators recruited by
programs and clinical partners

meet quality criteria established to
serve as clinical educators.

Nearly all clinical educators recruited
by programs and clinical partners
meet quality criteria established to
serve as clinical educators.

Effective June 2025, Version 2.4
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Preparation

Does Not Meet Expectations
Programs do not prepare clinical
educators to:

e work with adult learners

e coach and supervise candidates
e use common assessment tools

Teacher Program-Level Performance Rubric

Approaching Expectations

Programs prepare clinical educators,
with varying success, to:

e workwith adult learners

e coach and supervise candidates

e use common assessment tools

Meets Expectations ‘
Programs successfully prepare clinical
educators to:

e workwith adult learners

e coachand supervise candidates

e use common assessment tools

Evaluation Programs and clinical partners do Programs and clinical partners attempt Programs and clinical partners
not collect and analyze data on to collect and analyze data on clinical | systematically collect and analyze
clinical educator effectiveness. educator effectiveness. data on clinical educator

effectiveness.

Retention Programs and clinical partners do Programs and clinical partners Programs and clinical partners
not use evaluation data to inform inconsistently use evaluation data to systematically use evaluation data to
decisions about clinical educator inform decisions about clinical inform future decisions about clinical
retention. educator retention. educator retention.

Notes:

e Clinical partners refer to the PK-12 schools/districts hosting teacher candidates.
° Clinical educators refer to PK-12 teachers hosting, supervising, and supporting candidates for their clinical placements.

Effective June 2025, Version 2.4
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Standard 3: Approved programs demonstrate responsibility for the quality of candidates by ensuring that development of candidate
quality is the goal throughout the progression of courses and clinical experiences—and in decisions that program completers are

prepared to be effective educators when they are recommended for certification.

3a. Admission Standards for Academic Achievement and Ability: Approved programs set admissions requirements that meet or exceed RIDE

expectations and use additional admissions instruments to track applicants and admitted candidates.

RIDE
requirements

‘ Does Not Meet Expectations

Program admission
requirements do not meet RIDE
expectations.

Approaching Expectations

Program admission requirements do

not meet RIDE expectations, but the
program is revising requirements to
meet RIDE expectations.

Meets Expectations ‘

Program admission requirements
meet or exceed RIDE expectations.

Conditional
acceptance
policy

Programs accept candidates
who do not meet minimum
admissions standards without
having or following a RIDE-
approved conditional
acceptance policy.

Programs implement a RIDE-approved
conditional acceptance policy.

Programs implement a RIDE-
approved conditional acceptance
policy and use data on candidate
success to inform changes to the
policy or support provided to students.

Dispositions

Programs do not identify
professional dispositions or
other research-based traits
critical to educator effectiveness
that will be assessed at
admissions.

Programs identify few professional
dispositions or other research-based
traits critical to educator effectiveness that
will be assessed at admissions.

Programs identify several dispositions or
other research-based traits critical to
educator effectiveness that will be
assessed at admissions.

Notes:

° RIDE will provide information to reviewers regarding RIDE requirements and conditional acceptance policies.

Effective June 2025, Version 2.4
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throughout the program and use performance-based assessments to determine readiness prior to advancing to student teaching.

Does Not Meet Expectations

Approaching Expectations

Meets Expectations

acceptable performance levels
on dispositional assessments
encompassed in the Rl Code of
Professional Responsibilities to
progress to student teaching.

levels on most dispositional
assessments encompassed in the Rl
Code of Professional Responsibilities
to progress to student teaching.
Programs do not provide candidates
feedback or support based on their
dispositional assessments.

Assessment | Candidate performance-based Candidate performance-based Candidate performance-based

criteria assessments are not based on assessments are based on rigorous assessments are based on rigorous
rigorous criteria grounded in the criteria grounded in the critical criteria grounded in the critical
critical concepts, principles, and concepts, principles, and practices concepts, principles, and practices
practices encompassed in encompassed in Standard 1 but are encompassed in Standard 1 and are
Standard 1. implemented inconsistently. implemented consistently across

candidates.

Assessment | Candidate assessment does not Candidate assessment begins early in Candidate assessment begins early in

leading to begin early in the program. the program. the program and increases expectations

student of candidates over time.

teaching

Proficiency Candidates do not demonstrate Some candidates demonstrate Nearly all candidates demonstrate

in content proficiency in their content area as | proficiency in their content area as proficiency in their content area as
outlined in Standard 1 to progress to | outlined in Standard 1 to progress to outlined in Standard 1 to progress to
student teaching. student teaching. student teaching.

Disposition Programs do not require Programs require candidates to Programs require candidates to

assessment | candidates to demonstrate demonstrate acceptable performance demonstrate acceptable

performance levels on dispositional
assessments encompassed in the Rl
Code of Professional
Responsibilities to progress to
student teaching. Programs provide
feedback and support to candidates
based on their dispositional
assessments.

Effective June 2025, Version 2.4
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3b2 Assessment to Determine Readiness for Student Teaching: Approved programs develop assessment systems that result in actionable
feedback for candidates. Approved programs use assessment results throughout preparation to support candidate growth and proficiency of the
appropriate professional standards identified in Standard 1 to determine progression or to counsel ineffective candidates out of the program prior

to completion.

Does Not Meet Expectations

Approaching Expectations

Meets Expectations

candidates at risk of not meeting
program requirements.

Assessment | Candidate assessment does not Candidate assessment inconsistently Candidate assessment consistently

feedback include actionable written and oral | includes actionable written and oral includes actionable written and oral
formative feedback to candidates. formative feedback to candidates. formative feedback.

Monitoring Program staff do not monitor Program staff utilize an informal Program staff utilize a formal, systemic
candidate progress toward approach to monitor candidate approach to monitor candidate progress
proficiency in the critical concepts, progress toward proficiency in the toward proficiency in critical concepts,
principles, and practices critical concepts, principles, and principles, and practices encompassed in
encompassed in Standard 1 practices encompassed in Standard 1 Standard 1 throughout preparation.
throughout preparation. throughout preparation.

Candidate Program staff do not use a systemic | Program staff use a systemic approach Program staff use a systemic approach to

support approach to identify and support to identify and support candidates at identify and support candidates at risk of

risk of not meeting program
requirements.

not meeting program requirements and
monitor the success of supports.

Effective June 2025, Version 2.4
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3c Assessment to Determine Readiness for Certification: Approved programs establish criteria for recommendation for certification and use
valid and reliable performance-based assessments in alignment with RI’s educator evaluation standards to document that candidates
demonstrate proficiency in the critical concepts, principles, and practices in their area of certification as identified in Standard 1 as well as to

determine candidates’ ability to impact PK-12 student learning.

Does Not Meet Expectations Approaching Expectations

Meets Expectations

Recommendation
criteria

Programs do not establish

recommendation criteria that

e address pedagogical and
content competencies for
their certification area.

e reflect the rigorrequired to
designate the educator as
ready to assume the full
range of teaching
responsibilities
encompassed in Standard
1 (all candidates are ready
for Day 1 of instruction in
their certification area).

Programs establish recommendation

criteria that

e address most of the pedagogical
and content competencies for
their certification area.

e reflect the rigorrequired to
designate the educator as ready to
assume the full range of teaching
responsibilities encompassed in
Standard 1 (all candidates are
ready for Day 1 of instruction in
their certification area).

Programs establish recommendation
criteria that address

e address allthe pedagogical and
content competencies for their
certification area.

e reflect the rigor required to
designate the educator as ready
to assume the full range of
teaching responsibilities
encompassed in Standard 1 (all
candidates are ready for Day 1 of
instruction in their certification
area).

Communication

Program staff do not
communicate assessment
purposes, processes, and
outcomes to candidates and
stakeholders.

Program staff communicate assessment
purposes, processes, and outcomes to
candidates and stakeholders, but some
information is unclear.

Program staff clearly communicate
assessment purposes, processes, and
outcomes to candidates and
stakeholders.

Effective June 2025, Version 2.4
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Does Not Meet Expectations
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‘ Approaching Expectations

Meets Expectations

Evaluation Program staff do not monitor Program staff inconsistently monitor Program staff consistently monitor
monitoring the extent to which university the extent to which implementation of the extent to which implementation
supervisors and clinical performance-based assessments of performance-based
educators implementation of yields fair, accurate, and consistent assessments yields fair, accurate,
performance-based evaluation of candidate performance. and consistent evaluation of
assessments yields fair, candidate performance.
accurate, and consistent
evaluation of candidate
performance.
Disposition Programs do not require Programs require candidates to Programs require candidates to
assessment candidates to demonstrate demonstrate acceptable demonstrate acceptable

acceptable performance
levels on dispositional
assessments encompassed
in the Rl Code of
Professional
Responsibilities to be
recommended for
certification.

performance levels on most
dispositional assessments
encompassed in the Rl Code of
Professional Responsibilities to be
recommended for certification.

performance levels on
dispositional assessments
encompassed in the Rl Code of
Professional Responsibilities to be
recommended for certification.
Programs provide feedback and
support to candidates based on
their dispositional assessments.
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3d Impact on PK-12 Students’ Learning: Approved programs and their clinical partners structure coherent clinical experiences that enable
candidates to increasingly demonstrate positive impact on PK-12 students’ learning.

Does Not Meet Expectations

Approaching Expectations

Meets Expectations

Measures of Programs do not assess candidate | Programs assess candidate impact on Programs assess candidate impact on
PK-12 impacton student learningin student learning in few clinical student learning spanning from early to
students’ clinical experiences. experiences. late clinical experiences.
learning
Impact on Programs do not demonstrate that Programs demonstrate that their Programs demonstrate that their
learning their candidates have a positive candidates have limited positive impact | candidates have a consistent positive
impact on PK-12 students’ learning | on PK-12 students’ learning during their | impact on PK-12 students’ learning
during their clinical experiences. clinical experiences. during their clinical experiences.
Growthin Programs do not use data from Programs have an informal system to Programs have a formal system to
ability to clinical experiences to help use data from clinical experiences to use data from clinical experiences to
impact PK-12 candidates improve their impact help candidates improve their impact help candidates improve their
students’ on student learning in later on student learning in later impact on student learning in later
learning experiences. experiences. experiences.
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