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Key Notes/Feedback:

Eureka Math Squared is a comprehensive math program built on the foundational idea that math is best understood as an unfolding story where students
learn by connecting new learning to prior knowledge. The curriculum consists of 20 developmental progressions for math concepts - RIELDS aligned
descriptions that detail what children should know and be able to do based on instruction. These progressions span 120 lessons and 3 three optional
projects, organized into 6 modules. Learning activities, including "Math Anytime" and "Fluency Anytime," support playful learning experiences where children
may authentically engage with mathematical content within the context of play. Through this curriculum, math may occur within the context of small-group
instruction; yet, it is also incorporated into physical activity, the creative arts, literacy, and more, supporting children's integrated development. The
curriculum follows a universal design for learning with embedded supports for differentiating instruction and supporting multilingual learners. Educators are
guided to ask thoughtful, open-ended questions that develop children's "4 C's skill-sets:" Critical thinking and problem solving, collaboration, communication,
and creativity. Weekly/biweekly topic-specific "Family Math" letters describe the major math concepts that children will be learning in the classroom and
includes simple at-home activities and literature connections that families may use to extend the learning at home.

As a content-specific curriculum, schools/programs seeking to adopt Eureka Math Squared: Pre-K, How Many? will need to develop a plan for integrating
this curriculum along with other RIDE-endorsed early learning curricula so children may be comprehensively supported in standards-aligned curriculum,
instruction, and assessment across the breadth of the school year. This curriculum is not to be used in isolation; RIDE recommends that this curriculum be
implemented alongside the Boston Public Schools Focus on 3s or Focus on 4s curriculum (in place of Building Blocks Math). Alternatively, programs may




utilize this program as a supplemental mathematics curriculum alongside a RIDE-endorsed comprehensive preschool curriculum.

When implementing this curriculum, RIDE recommends that educators embed lessons within the context of play-based small groups. While the curriculum is
"playful” in nature, learning activities are generally teacher-led and occur outside of center time, within the context of longer, whole group blocks (10-30
minutes). The Implementation Guide, however, indicates the flexibility of the curriculum and how it may be implemented in varying contexts (p. 30),
therefore, lessons may be easily integrated within learning centers. In addition to the curriculum's core lesson plan, suggested "Fluency Anytime" and "Math
Anytime" activities offered at the beginning of module topics are valuable and describe the ways in which mathematics instruction may be embedded within
a variety of settings, play arrangements, and times of day. RIDE recommends that effective implementation of this curriculum consistently facilitate these
activities as a way of supporting children's integrated development in a developmentally-appropriate and play-based way, as to maintain alignment with
ECERS classroom environmental standards which incorporate math learning throughout the day.

Some lessons utilize pictures and pages from a student "LEARN" workbook as part of the lesson; however, RIDE discourages the use of worksheet/dittos
and recommends utilizing a more play-based approach for facilitating each lesson (e.g., Instead of having children circle groups of flowers that are the
"same" (p. 30), utilize real objects within center-based play to facilitate the same lesson). The curriculum provides module assessments and Observational
Assessment Recording Sheets; however, there is no digital portfolio-style platform for the storage of data, so teachers will need to develop an assessment
system that involves collecting, storing, analyzing, sharing, and reflecting on child assessment data. Finally, the vendor does not offer a platform for
bidirectional family communication; therefore, programs utilizing this curriculum must consider the ways in which they may facilitate meaningful, bidirectional
family communication related to the curriculum, mathematics instruction, and assessment data.




SCORING METHODOLOGY

The following provides an overview of the scoring methodology for the Tier 2 review and endorsement of high quality

early learning curricula.

# OF REVIEWER TOTAL POSSIBLE

Eeiel INDICATORS SCORE POINTS
Section 1: Goals and Objectives 3indicators points 16 points
E?ggt?é‘ez Developmentally Appropriate 8 indicators points 36 points
Section 3: Curricular Materials 4 indicators points 16 points
Section 4: Child Assessment System 6 indicators points 24 points
f:oc]’:iec;;F(;:r];(la%cef:/eerl:::)ei:]i;y, supports, and 7 indicators points 28 points
Section 6: Family Engagement 2 indicators [6 lpoints 8 points

TOTAL: POINTS 128 POINTS

MINIMUM SCORE NEEDED FOR RIDE ENDORSEMENT: 109 POINTS




SECTION 1: GOALS AND OBIJECTIVES

The curriculum identifies specific, measurable, and child-focused goals and objectives for children’s learning and development
that are developmentally appropriate and address learning across all RIELDS developmental domains.

INDICATORS GUIDANCE SCORING
1.1. The curriculum identifies a specific, The curriculum has goals that are clear, specific, and can be
measurable, and child-focused set of observed and measured through assessment. 0/2/4
goals and objectives for children’s mimlo
development.
1.2. Goals and objectives are Goals and objectives are developmentally appropriate and may
developmentally appropriate and be reasonably attained by children ages 3-5 years. 0/2/4
accessible for all children ages 3-5. Goals and objectives are accessible for all children, including

children that are multilingual learners or are differently-abled. OO L]
1.3. Goals and objectives address Goals and objectives address the breadth and depth of all early
learning across all relevant RIELDS learning standards within the domains that the curriculum is 0/2/4
developmental domains that the intended to support. almio
curriculum is intended to support.
1.4. The curriculum promotes activities Learning activities name the domains that are purposefully
that are cross-curricular and support the developed or reinforced; goals and objectives across multiple 0/2/4
integrated nature of child development. domains are cited for a single learning activity. minlo
SECTION 1 TOTAL POINTS 16 /16




SECTION 2: DEVELOPMENTALLY APPROPRIATE PRACTICE

Developmentally appropriate practices are methods that promote each child’s optimal development and learning through a
strengths-based, play-based approach to joyful, engaged learning. A high quality curriculum is designed for use with children
between 3-5 years and is considered developmentally appropriate based on a clear understanding of child development and
learning and what is commonly, individually, and contextually important for young children.

INDICATORS GUIDANCE SCORING
2.1. The curriculum is developmentally * The curriculum specifies that it is intended for use with children
appropriate for all children ages 3-5 between the ages of 3-5 years.
years, regardless of ability or other e Learning activities may be adapted to reflect commonalities, and 0/2/4
differentiating needs. individual and contextual differences and needs among children.
e Learning activities may be adapted through differentiated O]

instruction and universal design for learning to support all
children’s engagement, learning, and development.

2.2. The curriculum is play-based; ¢ Learning activities promote children’s purposeful, interactive, and
learning experiences generally occur hands-on play and largely occur within the context of small-group
within the context of learning centers, arrangements.
promote child choice, and are rooted in e Learning activities promote child-choice; children are given
purposeful play. opportunities to choose learning centers and their exploration and 0/2/4
creativity is supported within each.
e Learning activities are free from prescriptive, contrived 1]

worksheets/dittos.

e Teacher guides offer recommendations on classroom
arrangement to support the facilitation of activities within the
context of learning centers.




2.3. The curriculum promotes learning
experiences that are incorporated across a
variety of settings and arrangements with
emphasis on small-group instruction. (e.g.,
indoor/outdoor; group time/center time;
cooperative play/individualized
instruction).

The curriculum’s daily schedule and teacher guide
recommend learning activities that occur across a variety
of settings and social arrangements each day (e.g.,
indoor/outdoor; group/center/individualized play).

Learning activities generally occur within the context of
small-group instruction; whole-group instruction is
intentional and meaningful.

Learning activities promote children’s access to a variety
of learning centers.

0/2/4
LI [ed

2.4. The curriculum provides experiences in

Learning activities and associated goals and objectives

which children’s learning follows a logical increase in complexity within a unit and across a 0/2/4
progression increasing in complexity over progression of units, with alignment to the RIELDS.
time, within and across units, and with ]
alignment to the RIELDS.
2.5. The curriculum offers a variety of Children have access to a variety of learning activities and
activities, suggested materials, and learning centers throughout a typical day.
recommended teaching strategies to Learning activities and suggested/included materials may
support child learning outcomes. engage multiple children at a time.

The teacher guide recommends additional enrichment

activities for all levels of learners.

0/2/4

The teacher guide explicitly suggests instructional
strategies and techniques to engage children and support
their learning.

The teacher guide supports multiple types of instructional
practices (e.g., guided, independent, collaborative) and
provides guidance and structures to achieve effective
implementation.

L0 [e]




2.6. The curriculum provides clear
information for educators on how learning
experiences may be scaffolded or adapted
for diverse learners to facilitate each child’s
progress towards the curriculum’s goals and
objectives.

The teacher guide provides explicit instructional strategies
to differentiate instruction for children of varying levels of
development, particularly children that are multilingual
learners, are differently-abled, or are developmentally
delayed.

The teacher guide recommends targeted instruction and
activities for children who struggle to or who have
mastered the goals and objectives.

0/2/4
100 [ed

2.7. The curriculum reflects a balance of
teacher-directed, teacher-guided, and child-
initiated learning experiences.

The teacher guide explicitly instructs teachers to guide
play, in a variety of learning activities, throughout the day.

The teacher guide explicitly instructs teachers to
purposefully plan and prepare learning activities.

Learning activities reflect a balance of teacher-directed
(explicit) and child-initiated opportunities and interactions.

Learning activities promote child-choice; children are given
opportunities to choose learning centers and their
exploration and creativity is supported within each.

Learning experiences generally occur within the context of
small group arrangements; whole group instructional time
is intentional and meaningful.

0/2/4
C100L]

2.8. The curriculum provides activities that
promote the development of the 4 Cs
skillsets: critical thinking and problem-
solving, communication, collaboration, and
creativity.

Learning activities are play-based and promote child-
choice; children are given opportunities to choose learning
centers and their exploration and creativity is supported
within each.

Learning activities are free from prescriptive, contrived
worksheets/dittos.

Learning activities develop children’s capacity to ask
thoughtful questions.

Learning activities develop children’s capacity to recognize
problems in their environment and solve these problems
independently and collaboratively.

Learning activities provide opportunities for children to
learn, practice, and apply social skills throughout the day.

The teacher guide explicitly instructs teachers to guide
play, ask open-ended questions, and model use of the 4 C’s
skillsets during learning activities.

0/2/4
CICLe]




2.9. The curriculum provides activities that
promote a positive learning environment
where children can experience feelings of
success, competence, and enjoyment of
learning.

Learning activities are flexible and allow for adjustments
according to children’s needs and interests.

Learning activities promote child-choice and children’s
development of independence and self-confidence.

Learning activities and suggested materials may be
simplified or complicated to support children’s varying
levels of development

The teacher guide supports multiple types of instructional
practices and scaffolds to challenge children and to
facilitate their development of mastery.

0/2/4
CI0Le]

SECTION 2 TOTAL POINTS

34 /36




SECTION 3: CURRICULAR MATERIALS

Curricular materials provided or suggested within the curriculum may include, but are not limited to: Posters, books, music, art,
pictures, thematic units, blocks, dolls, and other toys/games,

INDICATORS GUIDANCE SCORING
3.1. The curriculum offers or suggests materials to Suggested or included materials are intended for use
accompany learning experiences (e.g., toys, books, with children ages 3-5 years. 0/2/4

games...etc.) that are developmentally appropriate
for children ages 3-5 years.

Suggested or included materials accommodate
children that are multilingual and children with
disabilities and developmental delays, where
appropriate.

L[]

3.2. Curricular materials provided and/or suggested
are multi-purpose and open-ended, and support

Suggested or included materials are multi-purpose
and open-ended, and promote children’s exploration

children’s exploration, experimentation, and and creativity. 0/2/4
discovery. Suggested or included materials are multi-age and
can be reused and adapted throughout the stages of ]
play and children’s growth and development, where
appropriate.
3.3. Curricular materials provided and/or suggested Suggested or included materials:
are cu[tura[[y responsive and reflective of o Reflect the lives of children and families. 0/2/4
differences between children including, but not ° Reflect the diversity found in society.
limited to: Race/ethnicity, gender, economic o Are free from harmful stereotypes and biases 0] [+]
background, ability, and family relationships.
3.4. Curricular materials are offered in languages Suggested or included materials featuring text (e.g., 0/2/4
other than English. books, brochures, posters, signs) are available in
other language(s). L1000 []
SECTION 3 TOTAL POINTS | |16 /16




SECTION 4: CHILD ASSESSMENT SYSTEM

The curriculum offers a child assessment system that comprehensively assesses all domains of child development that it is
intended to support (aligned with the RIELDS), promotes the collection of child-level data through authentic practices, is age-
appropriate, and informs educator’s curricular and instructional decision-making.

INDICATORS GUIDANCE SCORING
4.1. The curriculum provides a variety of appropriate e The curriculum provides resources to guide
methods to support teacher’s collection of child-level teachers in collecting child-level assessment 0/2/4
data for ongoing, formative assessment (e.g., data data, such as: by providing data collection sheets,
collection sheets, anecdotal note/observation anecdotal note/observation templates, L1 [e]
templates, checklists, work samples, photographs). Ch.eCk“StS’ work Samples’ rubrics; Or’.eXp“C't
guidance on developing these materials.
4.2. The assessment system comprehensively assesses Suggested or included assessment resources 0/2/4
all domains and standards identified in the RIELDS for measure children’s progress across all RIELDS
which the curriculum is intended to support. quains and standards for which the curriculum O 0O0E
is intended to support.
4.3. The assessment system supports authentic Suggested or included assessment resources
assessment practices; the resources provided embed guide educators to collect child-level assessment
data collection within the context of a child’s natural, dat?/;/'th' 0 coxt of the child’s natural. ol 0/2/4
‘ o Within the context of the child’s natural, play-
play-based environment. o o T play mimin
o Using multiple methods of observation and
documentation
o Over time and in multiple contexts




4.4. The assessment system has a record keeping
functionality for the purposes of storing child
assessment data and is in alignment with the RIELDS
and the goals and objectives of the curriculum.

e Curriculum provides a system that digitally stores
child-level assessment data (e.g., database, chart,
portfolio system).

e Data are coded and stored across all domains and
standards, aligned with the RIELDS) for which the
curriculum is intended to support.

0/4
101

4.5. The assessment system provides teachers with
information on how to analyze, interpret, and use the
data collected for curricular and instructional
planning.

e The curriculum provides guidance to teachers on
how to reflect, analyze, and interpret data.
Guidance may come in the form of:

o Professional learning opportunities available
that are specific to assessment.

o Guidance embedded in the teacher guide in
accordance with the components of the
assessment cycle.

o Record keeping systems (e.g., portfolios) with
reports that can synthesize data, identify
trends, and assist with the analysis process.

0/2/4
o

4.6. The assessment system provides a means for
sharing child outcomes data with families.

¢ Assessment systems provide a means for sharing
child outcomes with families, such as through:
o Portfolio system (hard copy or digital)
o Downloadable/sharable reports
o Guidance embedded in the teacher guide for
how and where to share child outcomes data
with families

0/2/4
HiOIN

SECTION 4 TOTAL POINTS

16

/24




SECTION 5: USABILITY, SUPPORT, AND PROFESSIONAL DEVELOPMENT

The curriculum demonstrates usability for all educators, regardless of a teacher’s experience level and educational background,
and includes materials and/or professional learning to support educators with unpacking and implementing the curriculum with
integrity.

INDICATORS GUIDANCE SCORING
5.1 The curriculum has a clear, organized structure that * The curriculum offers a list and description of all
is easy to use, and supports all educators, new and materials included within the set.
experienced; and includes a beginning of the year e The curriculum offers teacher guides to support 0/2/4
teaching guide to promote classroom community and curriculum implementation. 1]
establish routines and expectations.  Teacher guides are concise and easy to manage

with cohesion across teacher resources.

5.2. The curriculum includes resources to support e Resources are included to support teachers with
teachers with unit unpacking and implementation. curricular unpacking and implementation, such
as but not limited to:

o Detailed instruction guides 0/2/4
Sample lesson plans
Sample daily schedules OO
Unit progression and pacing guides
o Assessment pacing guides

o

o

o

5.3. The curriculum is flexible, offering teachers * The curriculum offers teachers opportunities or 0/2/4
opportunities to differentiate instruction and respond notations to differentiate instruction or respond
to children’s interests and needs while maintaining the to children’s interests and needs. OO0

e The curriculum strikes a balance between rigidity

integrity of learning experiences’ goals and objectives.
and autonomy.




5.4. The curriculum has predictable, yet flexible
recommended daily schedule that is developmentally

The curriculum includes a school years’ worth of
preschool/pre-k instruction, including realistic
pacing guidance and routines.

appropriate for all children ages 3-5 years. 0/2/4
The curriculum offers a daily schedule that is
developmentally appropriate for preschool-aged 10
children, and is in accordance with time
parameters recommended in the ECERS-3.

5.5. The curriculum vendor offers ongoing professional Professional development is available to support

development that is designed to help teachers curriculum implementation on an ongoing basis.

understand and implement the curriculum and is Professional development facilitates curriculum

based on sound adult learning. learning at different levels (e.g., entry level 0/2/4
unpacking; curriculum implementation; topical
focus trainings; training of trainers). L1 O[]
Professional development is available at the
administrative/education coordinator level to
support integrity of curriculum implementation
and capacity-building.

5.6. The curriculum vendor offers professional Professional development trainings specific to 0/2/4

development/training specifically on the child use of the child assessment system.

assessment system. Professional development trainings are available CC0E]
in person and have self-paced modules.

5.7. The curriculum vendor offers professional Professional development trainings are available 0/4

development in languages other than English. in languages other than English. olm

SECTION 5 TOTAL POINTS 22 /28




SECTION 6: FAMILY ENGAGEMENT

The curriculum promotes family relationships by offering opportunities for regular communication with families and family’s
meaningful participation and engagement in children’s early learning programs. Through family engagement, programs will support
families as they prepare their children for success and families will be respected and supported as partners in the education and
development of their child.

INDICATORS GUIDANCE SCORING

6.1. The curriculum offers a platform for bidirectional e The curriculum provides a means for facilitating
family communication. bidirectional family communication, such as
through: 0/2/4
o Family/school communication
platform/portal 10
Parent survey templates
Parent-facing assessment reports
Newsletter templates
Curriculum overview templates

O O O ©O

6.2. The curriculum includes a variety of family e The curriculum provides a variety of family

engagement activities to strengthen children’s activities for use at home or within the context of
learning and development and support family’s active the classroom/program to strengthen children’s 0/2/4
participation in their child’s education. learning and development, including (but not

limited to): mimin

Learning activities

Stories/books

Learning extensions to be completed at home
Family engagement nights

O O O ©O

SECTION 6 TOTAL POINTS 5

/8




2024 Rhode Island Curriculum Review and Approval

TIER 1 REVIEW

Curriculum Name: Great Minds PBC: Eureka Math Squared, PK: How
Many?
Curriculum Type: [J Comprehensive

Content-Specific: Mathematics

Review Score:
9 /9 points

Review Recommendation Tier 1 Approved (>/= 85% aligned)
o Will proceed to Tier 2 review.

[] Not Tier 1 Approved (<85% aligned)

e Will not proceed to tier 2 review.




TIER 1 REVIEW

SECTION 1: CURRICULAR ALIGNMENT WITH THE Rl EARLY LEARNING AND DEVELOPMENT STANDARDS (RIELDS)

DOMAIN 6: MATHEMATICS

COMPONENT / STANDARD ‘ REVIEWER NOTES SCORE
M 1: Number Sense and Quantity
M 1.a: Children develop number The curriculum provides various opportunities for children to develop knowledge | 0 No points
recognition and counting skills and of number sense and quantity. Cited activities facilitate children’s ability to count | 7 0.5 point
learn the relationship between collections of objects (e.g., counting 25 objects), and understand the relationship 1 point
numbers and the quantity they between numbers and the quantity the represent (e.g., knowing that the last
represent. number counted is the total quantity of a set). Activities span the breadth of the

school year and goals and objectives increase in complexity across the unit

progression. Full credit is awarded.
M 2: Number Relationships and Operations
M 2.a: Children learn to use numbers The curriculum provides various opportunities for children to develop knowledge | 0 No points
to compare quantities and solve of number relationships and operations. Cited activities facilitate children’s [1 0.5 point
mathematical situations. ability to decompose numbers and compare the quantities of parts in 1 point

comparison to the whole (e.g., Module 3 — Parts and Patterns). As the school

year progresses, goals and objects increase in complexity and curricular activities

engage children in different mathematical situations (e.g., Module 5 — Addition

and Subtraction Stories) and compare different group quantities. Full credit is

awarded.
M 3: Classification and Patterning
M 3.a: Children learn to order and sort | The curriculum provides various opportunities for children to develop knowledge | 0 No points
objects by common attributes, to of classification and patterning. Cited activities facilitate children’s ability to [0 0.5 point
identify patterns, and to predict the order and sort objects by attributes (e.g., by number, by color), make 1 point

next sequence in a pattern.

comparisons between groups (e.g., see M.4), and create and extend patterns
(e.g., in music, movement, art, construction). Most of the classification and
patterning activities are found in Modules 3: Parts and Patterns and Module 4:




Ways to Compare; however, these concepts are embedded throughout the
school year and are integrated in each module. Full credit is awarded.

M 4: Measurement, Comparison, and Ordering

M 4.a: Children learn to measure
objects by their various attributes to
make comparisons.

The curriculum provides various opportunities for children to develop knowledge
of measurement, comparison, and ordering. Cited activities facilitate children’s
ability to recognize and compare size with general, expressive language (e.g.,
“big,” “little”), heights and lengths with specific language (e.g., “taller,” “longer”),
weights (e.g., heavier than, lighter than), and sets (e.g., “this set has more”).
Most of the measurement and comparison-based activities are found in Module
4: Ways of Compare; however, the curriculum offers project-based “Math in
Play” activities (Module 6) that are to be embedded throughout the school year
and integrate the math skills found in all the modules. Furthermore, as the
module progresses, children are exposed to activities that challenge them to
reason about comparison in the context of data and measurement (e.g.,
assigning numbers to measurements and describing the relationship),
demonstrating the increasing complexity of math learning activities. Full creditis
awarded.

1 No points
[10.5 point
1 point

M 5: Geometry and Spatial Sense

M 5.a: Children learn to identify
shapes and their attributes, solve
problems using shapes, and explore
the positions of objects in space.

The curriculum provides various opportunities for children to develop knowledge
of Geometry and Spatial Sense. Cited activities facilitate children’s ability to
identify two- and three-dimensional shapes and their attributes (e.g., Module 2 —
Topics B, C, and D), build and compose two-dimensional shapes (e.g., Module 2 —
Topic C), and use positional words to describe spatial relationships (e.g., Module
2 —Topic A). Most of the geometry and spatial sense activities are found in
Module 2: Shapes; however, the curriculum offers project-based activities
(Module 6) that are to be embedded throughout the school year and integrate
the math skills found in all the modules. Full credit is awarded.

1 No points
[10.5 point
1 point

MATHEMATICS DOMAIN TOTAL

5/5




SECTION 2: EVIDENCE-BASED AND THEORETICAL METHODOLOGY (For ECCE Team use only)

Instructions: In the space provided, provide a thorough description of how the curriculum submission articulates a theoretical
and/or evidence-base grounded in child development research. Please provide citations of supporting research and theory to
support the curriculum’s basis. Provide links to supplemental resources (e.g., research articles) relevant to this section's criteria.

REVIEWER NOTES SCORE

The Eureka Math Squared Prekindergarten curriculum consists of math modules, with content that engages children in O No points
“productive struggle,” and coherence across lessons, modules, and grades, to provide entry points for a variety of learners | ] 2 points
to access developmentally appropriate mathematics learning. The curriculum is designed to build children’s knowledge of 4 points
mathematical situations in the context of real-world situations. The curriculum is structured into 120 lessons and three
optional projects, that incorporate physical activity, playful learning experiences, and authentic, active engagement with
mathematical content. Lessons follow a “launch, learn, and land” progression through teachers learn about children’s
background knowledge of a particular mathematical concept, teachers present new learning related to the lesson
objectives through guided instruction, and children synthetize the topic’s learning. Furthermore, the curriculum is designed
around 20 Developmental Progressions (DP) (e.g., counting and cardinality, measurement and data, geometry) grounded in
research and reflect the trajectory of learning that takes place across various stages of development throughout the
prekindergarten years.

There are no published research studies evaluating the efficacy of this curriculum; however, its first edition was published
in 2023. Given the program’s strong alignment with the Rl Early Learning and Development Standards, evidence-based
Developmental Progressions, and play-based methodology, full points are awarded.

SECTION Il TOTAL | 4/4
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When implementing this curriculum, RIDE recommends that educators embed lessons within the context of play-based small groups. While the curriculum is "playful" in nature, learning activities are generally teacher-led and occur outside of center time, within the context of longer, whole group blocks (10-30 minutes). The Implementation Guide, however, indicates the flexibility of the curriculum and how it may be implemented in varying contexts (p. 30), therefore, lessons may be easily integrated within learning centers. In addition to the curriculum's core lesson plan, suggested "Fluency Anytime" and "Math Anytime" activities offered at the beginning of module topics are valuable and describe the ways in which mathematics instruction may be embedded within a variety of settings, play arrangements, and times of day. RIDE recommends that effective implementation of this curriculum consistently facilitate these activities as a way of supporting children's integrated development in a developmentally-appropriate and play-based way, as to maintain alignment with ECERS classroom environmental standards which incorporate math learning throughout the day.

Some lessons utilize pictures and pages from a student "LEARN" workbook as part of the lesson; however, RIDE discourages the use of worksheet/dittos and recommends utilizing a more play-based approach for facilitating each lesson (e.g., Instead of having children circle groups of flowers that are the "same" (p. 30), utilize real objects within center-based play to facilitate the same lesson). The curriculum provides module assessments and Observational Assessment Recording Sheets; however, there is no digital portfolio-style platform for the storage of data, so teachers will need to develop an assessment system that involves collecting, storing, analyzing, sharing, and reflecting on child assessment data. Finally, the vendor does not offer a platform for bidirectional family communication; therefore, programs utilizing this curriculum must consider the ways in which they may facilitate meaningful, bidirectional family communication related to the curriculum, mathematics instruction, and assessment data.



